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 ABSTRACT 
 
Khusna Fauziyah. 2017. the effectiveness of using community language learning (cll) to teach 
students’ mastery of speaking skill for transactional conversation. Thesis. English Education 
Department. Islamic Education and Teacher Training Faculty. 
Advisor  :Dr. Hj Woro Retnaningsih M.Pd 
Key Words  : Speaking, CLL, Experimental. 
 
This research is aimed at finding out whether using Community language learning is 
effective for teaching speaking in junior high school. Community language learning is a 
method that represents the use of counseling-learning theory to teach language. This research 
aimed to find out whether Community language learning is effective to teach speaking at the 
eighth graders of SMP Al-Islam 1 Surakarta in academic year 2017/2018.  
The research design was quasi experimental research. Spoken tests were used as the 
instruments to collect the data and information. The researcher used class VIII E as the 
experimental group and VIII D  as the control group. Both classes were in the same level, 
background, and competence. 
The result of the pre-test showed that the mean score of the experimental group was 
66.38 and the mean score of the control group was 62.77. After the treatment, the mean score 
of experimental group was 71.58 and the mean score of control group was 68.92. It could be 
seen that there was an improvement after the treatments dealing with their speaking skill. 
From the t-test computation of the post-test score, the tobserved was higher than ttable (tobserved > 
ttable = 2,228> 1,29907) Therefore, the null hypothesis is rejected and the working hypothesis 
is accepted. It means that there is a significant difference between the experimental group and 
the control group. The results indicate that Community Language Learning is effective in 
improve the speaking skill at the eighth grade of SMP Al-Islam Surakarta in the academic 
year of 2017/2018. It is suggested that the findings of this study could be applied regularly 
and countinously or developed by the English teachers to have a better teaching speaking.  
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CHAPTER I 
INTRODUCTION 
 
 
A. Background of the Study 
English is the most important language in the world. Almost 
everyone from different countries of the world uses it to communicate. 
English becomes the international language in the world. The English area 
has always been of special interest. This is because of the importance of 
English in the sphere of our lives. 
In English, there are four skills that must be mastered, namely 
listening, speaking, reading and writing. In learning English need a strategy 
to master it well. Everyone has a different strategy to get that skill. On the 
other hand teachers should motivate students in learning a foreign language. 
Speech skills are very important in educational programs. Students 
need to practice in order to have good speaking skills. Speaking skills are 
also important for students because the success of their studies depends 
largely on their ability to speak. If their speaking ability is bad, it will most 
likely fail in their research, or at least they will have difficulty in making 
progress. On the other hand, if they have good speaking skills, they will 
have a better chance of success in their learning. Speaking skill should be 
mastered by the students for communicate with the other people. 
2 
 
Many students in Indonesia get difficulties, boredom, and confusion 
in learning English because it is not their mother tongue, so they do not like 
English. This is because teachers' teaching methods are boring and make 
students less interested in learning a foreign language. English teachers 
should be able to motivate learners in learning this foreign language. 
Harmer (2001: 51) says that motivation is a kind of internal drive for 
someone to do something to achieve something. This should be done by 
every English teacher so that students are interested to learn this language. 
English teachers should be able to manage teaching by using certain 
methods in the learning process so that students will love it without being 
boring and desperate. 
New goals of teaching speak should enhance students' 
communicative abilities. The ability to communicate in order to express 
their ideas and to engage in social and cultural communities. Therefore, 
faculty teachers must master the language for communicative use in their 
daily lives. 
Based on the reason above, in recently years, English language 
teaching has focused on the teaching the English language rather than 
teaching about the Speaking English Skill. The researcher choose speaking 
skill because it showed that the most frustating subject for the student junior 
high school. The researcher choose SMP Al-Islam because SMP Al-Islam is 
an excellent junior high scholl in Surakarta, but some of the students are less 
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in speaking skills, the researcher found some problem in students of SMP 
Al-Islam and based on observation with Bu Farida Hayati in last October in 
SMP Al-Islam as English teacher of Eighth Grade of SMP Al-Islam, the 
students have problem in speaking ability, such as the students lazy to learn 
English language, sometimes they are know what they want to say but they 
are shy to speak, they are also and afraid to take part in conversation, and 
the teacher only apply the same method to teach English language, so the 
students get bored while learning process and also do not have any 
vocabulary in their mind of their speaking skill. 
In fact, there are many methods and approaches that can be used to 
improve students' speaking skills. The methods and approaches that have 
existed in recent years to find the most effective way of speaking and 
speaking. For an English course, teachers should have appropriate methods 
to learners and appropriate materials, as well as create student interest in the 
learning process with this method. 
Depdiknas (2006: 277) states that English is in junior high School 
have some objectives as follows: 
(a) Developing student’s communicative competence in the form of 
spoken and written to achieve functional literacy level. 
(b) Developing student’s consciousness about the importance of 
English to increase nation competiveness in the global society. 
(c) Developing student’s comprehension about depend ability between 
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languages with culture. 
In learning English, we must have the ability to communicate in 
English both orally and in writing. There are four language skills that must 
be mastered; listening, speaking, reading, and writing. But actually, there 
are so many problems that are clearly faced by learners in learning English 
as in terms of vocabulary, grammar, speaking etc. Most of the students' 
problems in learning English are that they often face difficulty in 
communicating with others. Transactional conversation is an oral activity 
that serves to exchange specific information of Richard (2008: 24). This 
arises because of the limitations of bad vocabulary and grammar. Based on 
the above problems, a teacher must solve this problem by improving his 
ability in teaching English. 
Based on the observation last October, when students are afraid of 
making mistakes in communicating in front of the classroom, teachers 
should help students to be courageous in conveying their ideas through 
speaking. He or she should encourage students by saying that learning 
English is interesting and not difficult. Teachers should provide the right 
way for students to feel comfortable while learning English especially in 
speaking. The way to go is to become a counselor for students. Students 
should take part in every activity in the classroom with the guidance of the 
teacher because with the guidance of the teacher, the student can feel more 
secure, confident, and not afraid to make mistakes. 
Based on the above reasons, Community Language Learning is one 
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method that can solve the problem. Students can successfully perform oral 
communication not only depending on their competence. Researcher 
believe in the method of Community Language Learning can solve the 
problems faced in the speaking class. 
Community Language Learning (CLL) as one kind of method in 
language learning where the learnes become members of community. Their 
fellow learners and the teacher learn through interacting with members of 
the community. Learning is not viewed as in individual accomplishment 
but as something that is achieved collaboratively. Learners are expected to 
listen attentively to the knower, to provide meanings they wish to express 
utterance without hesitation to support fellow members of community, to 
report deep inner feelings as well as joy and pleasure, and become to the 
other learners Curran (in Richard, 1986: 120). With Community Language 
Learning, the students are hoped be able to find out some of new words, 
creating ideas and sahring them each other. Community Language 
Learning can encourage students to be more active to speak in Foreign 
language. 
Based on the above description, the researcher interested with the 
entitled “THE EFFECTIVENESS OF USING COMMUNITY 
LANGUAGE LEARNING (CLL) TO TEACH SPEAKING  FOR 
TRANSACTIONAL CONVERSATION (AN EXPERIMENTAL OF THE 
EIGHT GRADE STUDENTS OF SMP AL-ISLAM IN THE ACADEMIC 
YEAR OF 2017/2018”. 
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B. Identification of The Problem 
Based on the background of the study above, some problems which 
can be identified are as follows : 
1. The students get bored in learning English. 
2. The students did not confident in speak English 
3. The method of the teacher is same 
4. The students have low motivation in learning English 
5. Teacher do not pay attention to student’s speakking ability 
6. Students do not like foreign language because it is difficult 
7.  Students do not pay attention when learning foreign language 
 
C. Limitation of the Problem  
The scopes of these problems are too large study. It is nearly 
impossible to study all of these problems. For that reason, the problems are 
limited on the effectiveness of Community Language Learning in teaching 
speaking for junior high school students of SMP Al-Islam, especially the 
eighth grade students. 
The students as the subject of this study are from two classes of 
SMPAl-Islam, especially the students at the eighth grade of SMP Al-Islam 
in the academic year of 2017/2018. 
 
 
7 
 
D. Problem Statements 
Is using Community Language Learning (CLL) effective to teach 
speaking for transactional conversation at the eighth grade of SMP Al-Islam 
in academic year 2017/2018? 
 
E. The Objective of the Study 
The objective of this study is using Community Language Learning 
(CLL) effective to teach speaking for transactional conversation at the 
eighth grade of SMP Al-Islam in academic year 2017/2018. 
 
F. The Benefit of the Study 
The results of this study are expected to give benefits both 
theoretically and practically. 
a. Theoretical benefits 
The result of this research hopefully can be used as the solution 
of the speaking problem ( faced by both teachers and students). 
Hopefully, it can be used to improve and develop the English learning  
and teaching especially in using Community Language Learning in 
improving the student’s mastery of English speaking skill for 
transactional conversation. 
b. Practicaly Benefits 
a. For the  students 
For the students, this research finding will help the 
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students learn English especially in speaking well. They can 
practice the skill not only in the classroom but also in the 
environment. 
b. For the teacher  
By knowing the appropriate method in teaching speaking 
well, it will help English teachers prepare the material and method 
that can be applied in the classroom to maximize learning result. 
c. For the other researcher 
For the other researchers, they can use the research finding 
as consideration on their research. The result of this study might 
be useful for the other researcher as a reference to conduct future 
researchers which relate to Community Language Leraning. 
d. For the school 
This research is expected to give information about new 
method to teach speaking interestingly. 
 
G. The Definition of Key Terms 
1. The Effectiveness 
Moller and Torronen (in Borgstrom 2004) argue that the 
effectiveness refers to an acto’s ability to invent and produce solutions 
that provide more value than exisiting offers. In this research, the use 
of Community Language Learning in to improve student’s mastery of 
speaking skill for transactional conversation is said to have the 
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effectiveness if the result of Community Language Learning is more 
effective. 
2. Community  Language Learning (CLL)  
Accordingto Richards (1986:113): Community  Language 
Learning  (CLL) is the name of a method developed by Charles A. 
Curan which is designed form on lingual conversation classes where 
the teacher-counselor will be able to speak the learner’s L1. The 
intention is that it will integrate translation ,so that the students will 
dis associate language learning with risk taking. It is a method that is 
based on English for communication and learner-focused. Although 
each course is unique and student-dictated, there are certain criteria 
that should be applied to all CLL classrooms, namely a focus on 
fluency in the early stages. 
3. Speaking skill  
Widdowson (1996:59) says that skill of speaking involve both 
receptive and productive participation. Receptive aspect of speaking is 
the skill that refers to “listening”. Receptive skill is the skill to listen 
the language produce by the speaker with understanding. Meanwhile, 
productive aspect of speaking is referred to “saying” when one 
participant in an interaction assumes the active role of speaker. 
Productive is the skill in producing the language actively. 
Speaking is to communicate; it generally becomes the main 
goal for most people in learning language. People who learn the 
10 
 
language certainly intent to speak it. The first language skill he wants 
to acquire is the speaking ability. Chomsky (1965;3) states, 
competence as is the internalized knowledge of system of syntatic and 
phonological rules of the language that the ideal speaker hearer 
possessess in the native language. Competence is the knowledge of the 
language system that a native speaker has acquired. 
4. Transactional conversation 
 Oral activity that serves to exchange specific information. 
Richards (2008: 23) states that: Speaking as a transaction means a 
situation where the focus is on what is said or done. The main focus is 
a message and make a person clearly and accurately understood, not 
the participants and how they interact socially with each other. The 
conversations we have in that situation are relatively predictable. We 
know what will happen. Some of us call such conversations 
"transactional" because they are essentially exchanging information 
and ideas and reactions. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description  
1. The Definition of Speaking Skill 
Speaking skill is the one of the four basic skills in learning 
foreign language besides listening, reading, and writing. However, it is 
not easy for the students to communicate in English. They have to think 
more often when speaking English. According to Oxford Dictionary 
(1995: 207), orally means through spoken word, of, by, or for the mouth. 
While written on other hand is the form of letters, symbols, words or 
message especially on paper. 
Speaking skill is one of the abilities people have to communicate 
with others. In fact, this is the most important way in communication in 
order to build a good relationship with others. Speaking is in many ways 
an under valued skill. Perhaps this is because we can almost speak, and 
so take the skill too much granted. 
Speaking skill is needed by learner in real communication to 
express any message and information. Speaking is the novice means of 
communication among member of society in expressing their thought 
and is the representation of social behavior Nasin ( in Mardiansyah. 
2014: 10). 
11 
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Brown and Yule (in Nunan 1989: 26) state that speaking is a 
process consisting of short, often fragmentary utterance in a range of 
pronunciation. Correct  pronunciation delivers the correct message for 
listener. The pronunciation should be supported by the proper stress and 
intonation (Nunan, 1989: 26).  
According to Flucher (2003:23), “speaking is the verbal of 
language to communicate with other. It is not  easy as people imagine. 
Most speaking involves interaction with one or more participant and it 
deals with listening and understanding of how of the participants are 
feeling and other to do something. Whereas, speaking means a skill 
which deserves attention every bit as much as literary skill, in both first 
and second languages (Bygate,1987: 221). In other words, speaking can 
be defined as an important tool to communicate with other. There is an 
other definition about speaking from Bailey (2005:48), ”Speaking is a 
productive aural or oral skill consists of producing systematic verbal 
utterances to convey meaning.” 
From the above definition, it can be said that speaking is a 
language skill that is often used by almost everyone in the world to 
communicate in school even in everyday life; and the purpose of 
speaking it self is to convey meaning which involves the production, 
reception and processing of information that can make both people 
understand in communicating. In other words, it can be said that 
speaking is an interactive process for conveying information. Without 
13 
 
mastering a number of words, grammar, and pronunciation, one can’t 
communicate easily with others. 
2. Speaking as Skill. 
Speaking is an interactive activity using the language spoken by 
speakers by combining code and messages. Speaking in a foreign 
language is itself more difficult than speaking in a mother tongue. Many 
people assume that speaking is a hard skill in listening, writing, and 
reading. That's because talking is an interactive activity between two or 
more people and usually the person you are talking to waiting for you to 
speak directly to them. 
According to Florez, as quoted by Bailey and Nunan (2005: 2), 
"speaking is an interactive process for constructing meaning that 
involves the production, reception and processing of information". The 
main purpose of learning to speak is to enable students to communicate 
with others. Using the English language learned. Communication here 
means talking to others verbally or in verbal form. Need to pay attention 
to some aspects such as goals, time, and subject because the structure of 
English is very different from the Indonesian language. 
Bygate (1987: 3) states that, "By giving student’s practice of 
speaking and our oral test recognizes that there is a difference between 
the knowledge of the language and the skill in using it. The difference 
between knowledge and skill is very important in the teaching of 
speaking. That is, an oral test or speaking practice is an important thing 
14 
 
that should be given to students to test whether they can speak fluently 
or not. 
According to Bygate (1987: 5-8) there are two basic ways in 
which speaking can be seen as a skill. They are motors of perceptive 
skills and interaction skills: 
1. Motor Perceptive Skill 
Motor perceptive skills involve perception, recall and 
articulate the correct voice and language structure. This skill can’t 
be ignored in speaking. 
2. Interaction Skill  
Interaction skills include making decisions about 
communication, like what to say, how to say it and how to develop 
it, according to one's intentions, while maintaining the desired 
relationship with others. In addition, interaction skills also involve 
the ability to use language to meet specific demands. 
From the above definition, it can be said that speak in 
foreign language is more difficult than speak in mother tongue, and 
there are two aspect that support speaking as skill, there are motor 
perceptive skill and interaction skill. 
3. Teaching speaking  
Learning to speak fluency and accurately is one of greatest 
challanges for all language learners. Speaking practice means 
communicating with others situations where spontonous contributions 
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are required Pinter (in Mardiansyah, 2014: 17). So, teaching speaking is 
giving instruction to students to express their ideas informing to others. 
The goal is in order to communicate actively. 
The objective of teaching speaking, According to Harmer (1998: 
87-88), the reasons for teaching speaking to students of English as a 
foreign language are for Rehearsal, Feedback and Engagement. 
1. Rehearsal 
Getting students to have a free discussion and give them a 
chance to rehearse of having discussion outside the classroom. 
Having them take part in a role-play at an airport, check-in, ask, 
allows them to rehearse such a real-life event in the safety of the 
classroom. This is not the same a practice in which more detailed 
study takes place, instead it is a way for students to “get the feel” of 
what communicating in the foreign language really feels like. 
2. Feedback  
Speaking task where students are trying to use all and any 
language they know provides feedback for both teacher and students. 
Teacher can see how well their class is doing and what language 
problems they are having, students can also see how easy they find a 
particular kind of speaking and what they need to do to improve. 
Speaking activities can give them enormous and satisfaction, and 
sensitive teacher guidance can encourage them into further study. 
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3. Engagement  
Good speaking activity can and should be highly motivating. 
If all of the students are participating fully and if the teacher has set 
up the activity properly and can give sympathetic and useful 
feedback, they will get tremendous satisfaction from it. Many 
speaking task (role-playing, discussion, problem solving, etc) are 
intrinsically in themselves. 
From the above definition, in teaching speaking teacher give 
instruction to the students to express their ideas to communicate with 
other. Teaching speaking have purpose, there are rehearsal, feedback, 
and engagement. 
4. The Speaking Skill Components 
According to Brown (2004: 172), "the following six components 
speak generally recognized in speech process analysis such as 
pronunciation, grammar, vocabulary, fluency, task, and comprehension." 
Because the components of the speaking process have an 
important role in communication, the speech process components must 
be completed to make the communication process good. On the other 
hand, Ramelan (2003: 22) says that "there are two speech features 
consisting of segmental features (sound or pronunciation units) and 
supra segmental features (stress, intonation, tone, etc.)." 
Based on the above explanation, the researcher can conclude that 
in speaking learning, we should consider the components of the speech 
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process (pronunciation, grammar, vocabulary, fluidity, task, and 
comprehension) as well as speech features (segmental and supra 
segmental features) to be understandable in communicate with others. 
Understandably in this case means that people understand what the 
speaker says depends on the clarity of his voice so that the 
communication process can run successfully. 
5. Basic types of speaking 
Students can improve their speaking skills through mastery of 
the following types of conversations. According to Brown (2004: 141), 
there are five basic types of speech:  
1. Imitative. It is one of types of speaking performance that is 
the ability to simply parrot back (imitate) a word or phrase 
or possibly a sentence. 
2. Intensive. A second type of speaking performance is 
intensive and it is the oral language that designed to 
demonstrate competence in a narrow band of grammatical, 
phrasal, lexical, or phonological relationships. Example of 
intensive assessment tasks include directed response tasks,  
reading aloud, sentence and dialogue completion; limited 
picture-cued tasks including simple sequences; translation up 
to the simple sentence level. 
3. Responsive. The third type of speaking for performance is 
responsive. Responsive assessment tasks include interaction 
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and test comprehension but at the some what limited level of 
very short conversation, standard greetings and small talk, 
simple requests and comments, and the like. The stimulus is 
almost always a spoken prompt, with perhaps only one or 
two follow up questions or retorts. 
4. Interactive. The length and the complexity of the interaction, 
which sometimes includes multiple participants is the   
factor that differentiate between responsive and interactive 
speaking. Interaction can take the two forms of transactional 
language, which has the purpose of exchanging specific 
information, or inter personal exchanges, which have the 
purpose of maintaining social relationships. In interpersonal 
exchanges, oral production uses colloquial language, 
ellipsis, slang, humor, and other sociolinguistic conventions. 
5. Extensive. It includes speeches, oral presentations, and 
storytelling, during which the opportunity for oral 
interaction from listeners is either highly limited or ruled out 
altogether. 
Based on the explanation above, the researcher use two of 
the basic types of speaking which is appropriate with my 
topic; those are imitative and interactive. The researcher 
prefer to use imitative because the method that the 
researcher use in my topics Community Language Learning. 
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Community Language Learning itself is a method that uses 
an imitative way in producing sound. The researcher also 
use interactive assessment in the study because it has the 
same characteristic with my topic which discusses the way 
in improving speaking skill especially transactional 
conversation. The characteristics that both of the need 
interaction and the interaction itself can take in the form of 
transactional language, which has the purpose of exchanging 
specific information. 
6. The factor of speaking skill 
Speaking ability constitute one of language skills which is 
derived from learning result. In general, there are two factors of the 
effect in learning process and learning result namely; internal and 
external factor are following: 
1. Internal Factor 
Internal factor is an element that effect learning process. 
Where this element exists on the learner and it called entering 
behavior. There are some components, consists of internal factor such 
as: (1) physical factor, (2) intellegence factor and (3) emotional 
factor. 
a) Physical factor 
Someone’s physical condition may effect in most activities, for 
example, someone who has a big body needs long movement, 
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large space than he/she whose thin body. In physical factor, some 
aspects need to be given attention such as; are body condition, 
physical effect, and health. 
b) Intellegence constitues a unique characteristic, possessed by 
people. It already existed since infant was born. However, in its 
development it can not out from environment because it is one of 
factors to shape intellegent. For example, even though a students 
has high potency, but if there is not any supports from his/her 
environment, so the student’s development is not maximum. It is 
in line with the theory of convergence stated that; the 
development of person is determined by the characteristic factor 
to the person itself, so that this factors has importance roles in 
the development of their speaking skill. 
c) Emotional factor 
The happiness, the safeness, afraid and etc, are kinds of 
emotions, which can affect his/her activities included in learning 
process. The students can do everything enthusiastically as long 
as he/she feel happy and safe. So, the students who get happiness 
will be better than the learner who feel sad, afraid or stress in 
teaching and learning process.  
2. External Factor 
External factor constiute a factor that comes from outside of 
the learner him/her self are non-social factor and social factor: 
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1) Non-social factor 
Non-social factor consist of weather, times either it is morning, 
afternoon or night, condition of building and instruments used 
for learning. Those factors are very determined in learning and 
teaching process. 
2) Social factor 
Social factor is things the people accepted or acquired from the 
community particularly in family environment. It will be the 
basic for the next people’s development it is very complex and 
related to each other. Most of students learn from out of school, 
he/she can get many things in term of how behaviors is shaped, 
how relationship is build up and how to know each other 
between he/she to the others. 
So, the social factor is the most important factor which 
determined the development of the learners in term of behavior, 
relationship among other and etc. 
 It can concluded that speaking skill consist of two factor, 
there are internal and external factors. 
7. The Criteria of a Successful Speaking Activity  
According to Ur (1996 : 120 ), there are characteristics of a 
successful speaking activity :  
a. Learners talk a lot  
As much possible the period of time alowed to the activity is 
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in fact occupied by learner talk. This may seem obvious, but 
often most time is taken up with teacher talk or pauses. 
b. Motivation is high  
Learners are eager to speak because they are interested in the 
topic and have something new to say about it, or because they 
want to contribute to achieve a task objective.  
c. Language is of an acceptable level  
Learners express themselves in utterances that are relevant, 
easily comprehensible to each other, and of an acceptable level 
of language accuracy. 
The researcher is using Nunan (2003:325) table of scoring 
in speaking assessment. The scores can be seen in Table 2.1: 
Table 2.1 Table of Scoring in Speaking Assessment 
No The aspect evaluated Score Criteria 
1.  Proununciation 4 Phonetically accurate 
pronunciation throughout. 
3 Occasional phonemic error, but 
generally comprehensible. 
2 Many phonemic error, many 
difficult to percieve meaning. 
1 Incomprehensible or no response. 
2.  Structure/grammar 4 No errors of morphology or 
syntax. 
3 Generally accurate structure 
occasional slight error. 
2 Error of basic structure but some 
phrase rendered correctly. 
1 Virtually no correct structures or 
no response. 
3.  Vocabulary 
 
4 Consistent use of appropriate 
word throughout 
3 Mirror lexical problem, but 
generally appropriate 
2 Vocabulary usually inaccurate 
except for occasional correct 
words. 
1 Vocabulary inaccurate throughout 
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or no response. 
4.  Fluency 
 
4 Speech is natural and continues 
any pause correspond to those 
which might be made by native 
speaker. 
3 Speech is generally natural and 
continue, occasional slight 
stumbling or pause at unnatural 
points in the utterance. 
2 Some define stumbling, but 
manages to rephrase and continue 
1 Long pause, utterence left 
unfinished or no response. 
5.  Comprehension 
 
4 Logical and flowing, easy and 
effective communication, uses 
long turns. 
3 Understandable, effective 
communication in short turn. 
2 Clear but not on topic,very 
hesitant and brief utterances, 
sometimes difficult to understand. 
1 Not on topic, little or no 
communication. 
 
 
B. Community Language Learning (CLL) 
Community Language Learning (CLL) is the name of a method 
developed by Charles A. Curran and his associates. Rogers (1951) 
Community Language Learning (CLL) is represents the use of counseling 
learning theory to teach language. CLL draws on the counseling metaphor to 
redefine the roles of the teacher and learns in the language classroom. The 
basic procedures of CLL can thus be seen as derived from the counselor –
client relationship. 
This section discusses two aspects of Community Language Learning 
consisting of concept of and design of CLL. 
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1. Concept CLL 
The Community Language Learning is the name of method 
which is oriented on humanistic approach. Another term of Community 
Language Learning is counseling learning where is is a non-direct 
therapies approach which is designed to ease the learners in acquiring 
the target language. 
In accordance with the statement above, the researcher 
particularly needs to formulate the example of Community Language 
Learning take place in classroom. A group of learners sit in a circle with 
the teacher standing outside of circle, and student whispers a message in 
the native language (L1); next, the teacher translate the message of the 
learners into the foreign language (L2), while the students repeats the 
message in the foreign language into a cassatte, students compose 
further message in the foreign language with teacher’s help; so students 
reflect about their feelings and wishes. It means that the client-counselor 
in psychological counseling have relationship between the learner-
knower in Community Language Learning. 
Furthermore, community language learning represents the use of 
counseling-learning theory to teach languages. 
2. Design of CLL 
This design of CLL discusses about activities of teaching 
learning using CLL technique such as: types of learning and activities, 
learner roles, and teacher roles. 
25 
 
1) Types of Learning and Teaching Activity 
In accordance with type of learning and teaching activity, 
here community language learning involves learning task and 
activities take place in learning and teaching process as follows:  
a) Translation. Learners form a small circle. A learner whispers a 
message or meaning he or she wants to express, the teacher 
translate it into the target language, and the learner repeats the 
teacher’s translation. 
b) Group work. Learners may engage in various group tasks, such 
as small group discussion of a topic, preparing a conversation, 
preparing a summary of a topic for presentation to the group. 
Preparing a story that will be presented to the teacher and the 
rest of the classes. 
c) Recording. Students record conversation in the target language. 
d) Transcription. Students transcribe utterances and conversation 
they have recorded for practice and analysis of linguistic forms. 
e) Analysis. Students analyze and study transcriptions of target 
language sentence in order to focus on particular lexical usage 
or on the application of particular grammar rules. 
f) Reflection and observation. Learners reflect and report on their 
experience of the class, as class or in groups. 
g) Listening. Students listen to a monologue by the teacher 
involving elements they might have elicited or overhear in class 
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interaction. 
h) Free conversation. Students engage in free conversation with 
the teacher or with other learners. 
2) Learner roles  
In Community Language Learning, the learners roles as the 
part of community, their fellow learners and the teacher through 
interacting with each other and the member of the community. 
Leraning is not viewed as an individual accomplishment but as 
something that is achieved collaboratively. Learners are expected to 
listen attentively what the counselor advises, provides them a 
chances freely whatever the meaning they wish to expressed, to 
repeat target utterance without hesitation, to report deep inner 
feelings and frustations and to become conselor to other learner. 
Meanwhile, Forge (1983: 55) stated that there are five stage 
of Community Language Learning as follows: 
a) The learners is like an infant that completely dependent on the 
counselor for linguistic content. Here the learner repeats 
utterances made by the teachers in target language and 
overhears the inter changes between other learners knower. 
b) The child achieves a measure of indepence from the parents. In 
this stage, the learner begins to establish their own self 
affirmation and dependence by using simple expressions and 
phrases they have previously heard. 
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c) They separate existence stage. In this stage, the learners begin 
to understand others directly in the target language. 
d) A kind of adolescence. In this stage, the learners function 
independently although his or her knowledge of the foreign 
language is still rudimentary. 
e) The independent stage. This last stage explained the learners 
refine their understanding of register of the vocabulary as well 
as grammatically correct language use. 
Furthemore, learning is whole person process and the learner 
at each stage is involved not only in the accomplishment of 
cognitive (language learning) but also in the solution of affective 
conflicts and respect for the enactment of values. 
3) Teacher Roles  
In teaching learning activity, the teachers have significant roles 
to capture all the learner’s problem and then to solve it well. The teacher 
(Counselor) role is to respond calmly and non-judgmentally, in a 
supportive manner and help the client try to understand his or her 
problems better by the applying order and analysis to them. 
In the teacher role, Richard (2001: 95) he/she operates in 
supportive roles and providing the target language translation and 
imitation on request of the clients. Later, interaction may be initiated by 
the students and the teacher monitors the learners utterances, providing 
assistances when it is requested. So, the students are to be increasingly 
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capable to accept the criticism and the teacher may directly intervene to 
correct deviant’s utterances, supply idioms and advice on usage of 
words as well as well usage grammar. 
The rest of the teacher role is particularly responsible for 
providing safe environment where the students (clients) can learn and 
grow. To support the above statement, Curran (in Richard 1976: 6) 
describes the importance of a safe environment as follows: 
“As whole persons, we seen to learn best in an atmosphere of 
personal security, feeling secure we are freed to approach the learning 
situation with the attitude of willing openess. Both the learners and 
knowers level of security determine the psychological tone of the entire 
learning experience”. 
Furthemore, teacher have responsibilty for creating and 
maintaining a secure environment to learn in order that the learners can 
easier to capture knowledge and information given by the teacher during 
the teaching learning process take places. 
3. Procedure CLL 
Community Language Learning course in a sense a unique 
experience, description of typical CLL procedures in a class period id 
problematic. Stevick (1980: 221) distinguishes between “classical” CLL 
(based directly on the model proposal by Curran) and personal 
interpretation of it, such as those discussed by different advocates CLL 
(e.g., La Forge 1983). The following description attempts to capture 
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some typical activities in CLL classes. 
Generally the observer will see a circle of learners all facing one 
another. The learners are linked in some way to knower or a single 
knower as teacher. The first class (and sub sequent classes) may begin 
with a period of silence, in which learners try to determine what is 
supposed to happen in their language class. In later classes, learners may 
sit in silence while they decide what to talk about (La Forge, 1983: 72). 
The observer may note that the awarkdness of silence becomes 
sufficiently agonizing for someone to volunteer to break the silence. The 
knower may use the voluntereed comment as a way of introducing 
discussion of classroom contacts or a stimulus for a language interaction 
regarding how learners felt about the period of silence. The knower may 
encourage learners to address questions on any subject a learner is 
curious enough to inquire about. The question and answers may be tape 
recorded for later use, as reminder and review of topics discussed and 
language used. 
The teacher might then form the class into facing lines for three 
minutes pair conversation. These are seen as equivalent to the brief 
wrestling sessions by which judo students practice. Following this the 
class might be reformed into small groups in which a single topic, 
chosen by the class or the group, is discussed. The summary of the 
group discussion may be presented to another group, who in turn try to 
repeat or paraphrase the summary back to the original group. 
30 
 
In an intermediate or advanced class a teacher may encourage 
groups to prepare a paper drama for presentation to the rest of the class. 
A paper drama group prepares a story that is told or shown to the 
counselor. The counselor provides or corrects target statements and 
suggest improvements to the story sequence. Students are then given 
materials with which they prepare large picture cards to accompany their 
story. After practicing the story dialogue and preparing the 
accompanying pictures, each group presents its paper drama to the rest 
of the class. The students accompany their story with music, puppets and 
drums as well as with their pictures (La Forge, 1983: 81-82). 
Finally, the teacher asks learners to reflect on the language class, 
as a class or in groups. Reflection provides the basis for discussion of 
contracts (written or oral contracts that learners and teachers have 
agreed to accomplish within the course), personal interaction, feelings 
toward the knower and learner and the sense of progress and frustation. 
Dieter (in Richard, 1986: 125) presents a protocol of what a first 
day’s CLL class covered which is outlined here: 
1) Informal greetings and self-introduction were made. In this section, 
teacher give greetings to the students and then the teacher introduce 
themself to the students, and the students also introduce their self. 
2) The teacher made statement of the goals and guidelines for the 
course. The teacher give the procedure of learning process and 
limitation of the time in learning process. 
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3) A conversation session in the foreign language took place. 
a. A circle was formed so that everyone had visual contact with 
each other and all were in easy reach of a tape recorder 
microphone. 
b. One student initiated conversation with another student by 
giving a message in the L1 (English). 
c. The instructor, standing behind the student, whispered a close 
equivalent of the message in the L2 (German). 
d. The student then repeated the L2 message to its adresse and 
into the tape recorder microphone as well. 
e. The tape recorder was rewound and replayed at intervals. 
f. Each student repeated the meaning in English of what he or 
she. 
4) Students then participated in a reflection period, in which they were 
asked to express their feelings about the previous experience with 
total frankness. 
5) From the material just recorded the instructor chose sentences to 
write on the blackboard the highlighted elements of grammar, 
spelling and peculiarities of capitalization in the L2. 
6) Students were encouraged to ask question about any of the above 
about the learning process or materials to the teacher. 
7) Students were encouraged to copy sentences from the board with 
notes on meaning and usage. This became their “textbook” for 
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home study. 
4. Advantage and Disadvantage of CLL 
a. Advantage of Community Language Learning 
1) The counselor allows the learners to determine type of 
conversation and to analyze the language inductively. 
2) The students centered nature of the method can provide 
extrinsic motivation. 
3) Coorperate students with the other students in learning a 
foreign language. 
4) Increase student’s self-confidence in learning target language. 
5) Students feel free to express what they want to say from their 
language into target language. 
6) The counselor allows the learner to determine the type of 
conversation. 
7) Cultural aspect of the target language learning is enhanced in 
that students are found to have freedom and high motivation in 
Community Language Learning class.  
b. Disadvantage of Community Language Learning 
1) The counselor teacher can become too non directive. Students 
often need direct. 
2) Translation is an interactive and difficult task. The success of 
the method relies largely on the translation expertise of the 
counselor. 
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3) The success of this method depends on the expertise of the 
teacher in translating the word. 
4) Takes a lot of time. 
5) Inductive learning in the early stage of language learning is not 
effective and less successful. 
C. Transactional Conversation 
1. Definition Conversation 
Conversation is an oral activity which is done by two or more 
people. It is about communication which allows the speakers to learn 
from each other about a topic in different views. 
Conversation is able to run successfully if there is a mutual 
connection between the speakers so they both can relate in some senses. 
Conversation is an important part of communication that causes 
the successful  activities  between  people,  especially the  coordination 
of work, the formation of friendship and for learning 
(http://en.wikipedia.org/wiki/Conversation,23-109-2017at20.36p.m). It 
means that conversation is one of the important ways which can be used 
by people in the world to communicate with others to deliver a message. 
2. Definition of Transactional Conversation 
Transactional conversation is an oral activity which has a function 
to exchange specific information. Richards (2008:23) states that: Talk as 
a transaction means a situation where the focussion what is said or done. 
The central focus of it is a message and making one self understood 
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clearly and accurately, rather than the participants and how they interact 
socially with each other. The conversations we have in that situation are 
relatively predictable. We know what to expect. Some of us call such 
conversations "transactional" because they are essentially about 
exchanging information and forth of ideas and reactions. 
Transactional conversations are often disfunctional. They often 
sustain or degrade already bad situations, such as when a couple gets in 
one of their habitual arguments. But transactional conversations can run 
fruit full if the participants can exchange ideas freely without rocking 
their boats.  (http://www.co-intelligence.org/P-TA-TF-conversations.  
html, 20-09-2017 at 10 a.m). The term of transactional conversation can 
be defined as  conversation which is used for marketing, invitation, 
ordering and so on. Transactional speaking informs and persuade so there 
of things. (http:/ / www.interscience.wiley.com. /journal/114117480/,23-
09-2017 at09a.m). 
From the definitions above, the researcher can conclude that 
transactional conversation is a necessary part in daily communication. 
We can help students to solve the problem in doing communication 
without her slthrough learning transactional conversation. When we are 
communicating with someone out side the classroom, we usually do 
transactional purposes. 
3. Role of Transactional Conversation in Teaching Language 
Spoken language is both interactional and transactional, and 
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teachers must focus on one aspect that is more needed in class. Brown 
and Yule (2008:29) states that, “talk as transaction is more easily planned 
since current communicative material are rich are source of group 
activities, information-activities, and role plays that can provide a source 
for practicing how to use talk for sharing and obtaining information.” 
It means that teacher in teaching spoken language should focus  
on  teaching longer transactional  turns. It is  more easily to  introduce a 
transactional conversation to the students at first. It is because the 
transactional conversation is the simplest material that easy 
understanding for the students and also more needed by them for 
practicing how to use talk for sharing and obtaining information. 
Whereas, talking as an interaction is the most difficult skill to teach 
because it is more complexifities given to the students. A teacher must 
use an awareness-raising approach in teaching interactional language, 
such as conducting listening to a recorded L1 conversation before a 
similar L2 recording for monolingual classes. 
Based on the explanation above, the researcher can conclude that 
transactional dialogue has a necessary role in education, especially in 
language teaching. Transactional conversation it self is very useful for 
people in the world in doing communication to each other. According to 
many facts which show that transactional conversation is important, the 
resrearcher prefer to choose it as one of materials that should be given to 
the students because there are so many students who face some 
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difficulties in doing conversation particulari transactional dialogue. It can 
be easier to teach English speaking for students by introducing a 
transactional dialogue firstly. 
D. Direct Method 
As with the Grammar-Translation Method, the Direct Method is 
not new. Its principles have been applied by language teachers for many 
years. Most recently, it was received as a method when the goal of 
instruction became learning how to use a foreign language 
communicative. Since the Grammar-Translation Method was not very 
effective in preparing students to use the target language 
communicatively, the Direct Method became popular. 
In 1910 the term Direct Method seems to have been established 
when it was described in a circular of the French Minister of Public 
Instruction. By 1962 Direct Method had become the only officially 
approve method for the teaching of foreign language in France and 
Germany, Sauveur (1826-1907) who used intensive oral interaction in 
the target language, employing question as a way of presenting and 
eliciting of language. He opened a language school in Boston and his 
method soon became referred to as Natural  Method. 
Direct Method is a language learning method which is meaning 
is to be conveyed directly in the target language through the use of 
demonstration and visual aid, with no recourse to the student’s native 
language (Diller 1978),. The goal of Direct Method is to make students 
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learn how to communicate in the target language. In order to do this 
successfully, students should learn to think in the target language. 
1. The Role of Teacher and Students 
Although the role of teachers in this method is the ‘director’ class, 
students are more active role when compared to the Grammar-
translation method. Teachers and students are more like partners in 
purpose learning/teaching. Interaction between teachers and students 
walking from two directions, either from teacher to student or from 
students to teachers, but most interactions went from teacher to student. 
Interaction among students is also a lot happening in this method. 
The teacher asks the student through target language directly and 
the students are expected to do what the teacher asked. It would be 
helpful to use gesture, picture or pantomimes to make the meaning clear. 
So, the student will be easy to be actively involved in using target 
language during the teaching learning process. 
2. The Procedure of Direct Method 
The following procedures is adopted from Freeman (2000: 26-
28): 
a. Each student has a reading passage in front of him/her. 
b. The students are called on one by one and they text loudly. 
c. After the students finish reading in the passage, they are asked in 
the target language if they have questions. 
d. The teacher answers the student’s question in the target language. 
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e. The teacher works with the students’ pronunciation. 
f. The teacher gives question to the students and the questions and 
statements are about the students in the classroom. 
g. The students make up their own questions and statements. 
h. The teacher instruct the students to turn to an exercise in the lesson 
which asks them to fill in the blanks. 
i. The students read a sentence out loud and supply the missing word 
as they are reading. 
j. The teacher asks the students to take out their notebooks and he/she 
gives them a direction; the passage is about the topic that has been 
discussed.  
3. Advantage and Disadvantage of Direct Method 
a. Advantage of Direct Method 
1) It gives the pupils a real command of English language. It 
facilitates in understanding English by establishing a direct 
association between the word and its meaning and it enables the 
students to grap the sentence patterns he hears or reads in 
English. The students is able to express his thought and feelings 
directly in English it develops fluency of speech and efficiency 
in writing. 
2) This method makes the study of English interesting and lively. 
Study of language through this method becomes interesting, 
motivating and active participation because of its emphasis on 
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spoken idiom. The use of ilustration, objects, use of audio visual 
aids, demonstrations etc. 
3) It facilitates reading and students learn to speak fluency and to 
write fairly quickly and correctly. They develop a love for 
English language. 
b. Disadvantages of Direct Method 
1) This method does not consider all aspect of language teaching in 
puts much emphasis on speech and ignores other skills like 
reading, writing, listening. 
2) There is difficulty in explanation. We usually follow four ways 
to explain the word. Direct Method completely ignores 
translation. As a result, it becomes difficult to explain the ideas.  
3) Lack of suitable teacher. Most of our teacher in English have 
inaccurate pronounciation of English. Their knowledge in 
English is also limited and imperfect. They face difficulties to 
handle the classes. This paucity of good English teachers is 
responsible for the failure of this method. 
4) Mostly time students make spelling errors. 
E. Previous Related Study 
Previous study is aimed to be scientific need that is useful to give the 
clearners and the limitation of the information understanding that is used and 
searched through references to get the relevant data for research. The 
researcher refers to researcher before by searching in some references and 
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the researcher used previous studies as follows: 
The firs is Munirotul Azizah’s Thesis (STAIN Salatiga, 2014) 
entitled: The use of Community Language Learning (CLL) to Improve 
Speaking Skill of the Second Grade Students of SMP N 2 Banyubiru. She 
says that there is any difference of students speaking skill between the 
experimental group (CLL) and control group (conventional) because the 
mean of pre test scores of experimental group is higher than or similiar with 
the mean of pre test scores of control group, while the mean of post test 
scores of experimental group is higher than the mean of post test scores of 
control group. The data from calculation indicates the experimental group is 
more successful than the control group. 
Prastyo Dwi Nugroho (2009) wrote about “The Use of 
Communicative Activities in Teaching Speaking to Improve Students 
‟Fluency. He investigated whether  the use of communicative activities 
improves the English speaking fluency or not. According to a research done 
by Prastyo Dwi Nugroho, he found the results which show that the 
implementation of communicative activities improves the English speaking 
fluency. There is significant difference between the result of the pre-test and 
that of the post-test. The result of the post-test is higher than pre-test. By 
applying the t-test for the independent samples, the observed statistics 8.46, 
whereas the critical value is between 1.671 and 1.658 
The third research working into this topic is Dyah Nur Arianti (2008) 
who wrote about “Improving Students Speaking Ability through Retelling 
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Technique. ”She investigated about the effectiveness of retelling technique 
to improve student’s speaking ability. It investigated the retelling activity 
that retells a story the students have heard or read. It helps them focus on 
their understanding of what they read and challenges them to communicate 
what they have learned with others. The result of Dyah Nur Arianti shows 
that retelling technique is effective to improve student’s speaking ability. It is 
supported by the results of the post-test which is higher (84) than the pre-test 
(74). 
The fourth research The Implementation of Speaking Fluency in 
Communicative Language Teaching: An Observation of Adopting the 4/3/2 
Activity in High Schools in China Yingjie I. J. Yang University of Southern 
Queensland, Australia. It investigated The research in the article is associated 
with the EFL learners’ speaking fluency and the context of communicative 
language teaching. Thus, an observation of adopting the 4/3/2 activity in the 
high schools in China is to point out the lack of speaking fluency 
development is neither beneficial nor sufficient for CLT; to find out the major 
achievements of the speaking fluency practice in long term; and to justify the 
speaking fluency is a trainable skill in the context of CLT. The result is that 
the EFL teachers should draw attention on reulevan pedagogical implication 
and the EFL learners are strongly encouraged to put efforts on learning 
strategies. 
The last is the research with the title The Use of Role Play to Improve 
Teaching Speaking Arham R, Abdul Hakim Yassi, Burhanudin Arafah  
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English Study Program, Graduate Program, University of Hasanuddin, 
Indonesia  English Study Program, University of Hasanuddin, Indonesia. This 
research aims to describe : (1) the nursing student’s interest in learning 
English through Role Play for developing speaking skill; and (2) the 
significance of student’s achievement in speaking performance after learning 
English through role play. The research was conducted at STIKES Amanah 
Makassar. The method applied was quasy experimental study. The results 
reveal that the students have high interest in role play as indicated by 88,33 % 
of the students agree with the role as a learning method. They argue that role 
play makes them speak as if they were in real situation. 
 
 
The similiarities those previous studies and this research are follows: 
1. The previous study and this research using Community Language 
Learning as a method in teaching speaking. 
2. The previous study and this research using speaking as a research object. 
3. The previous study use quasi experimental 
 
 
The differences between previous studies and this research are follows: 
1. The first previous study using CAR as type of research and the research 
used experimental research 
2. The second study wanted to know the impact or result of the improving 
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using Communicative activities in speaking 
3. And the third study want to know the effectiveness using retelling story 
to improve students speaking ability. 
4. The fourth research is using a Communicative Language Teaching as a 
method. 
5. The last research is using role play in improving speaking. 
Considering the researchs above,  the researcher have found out 
many way sin teaching speaking. But there is still an area of studies that has 
not been explored. It is the teacher’s method in teaching English especially 
for transactional conversation by using CLL. It is focusing on counseling 
techniques; consequently, a learner is not taught as a student but as a client. 
Whereas, a teacher has a role as a language counselor. It is the reason  the 
researcher choose the effectiveness of using CLL to teach student’s mastery 
in speaking for transactional conversation as the topic of my research. 
F. Rationale 
Direct method has one very basic rule : No translation is allowed. In 
fact, the Direct method receives its name from the fact meaning is to be 
conveyed directly in the target language through the use of demonstration 
and visual aids, with no recourse to the student’s native language (Diller 
1978). 
The students of our country can’t learn English ignoring the mother-
tongue altogether. We have tried this method but we are failed to achieve the 
desirable goal. In addition, this method does not consider all aspects of 
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language teaching and mostly time the students make spelling errors. 
In relation to the speaking teaching and learning, learning materials 
using interesting method that motivate students to increase their speaking 
skill are necessary. In addition, the themes that suit the needs of the students 
in order to create more active, creative, democratic, collaborative, and 
constructing learning situations are also required. 
Based on those reasons, thought Community Language Learning as 
of the method can facilitated to teach speaking and it can be able to 
overcome the failure of students in studying it. This method was originally 
developed by Charles Curran who was inspired by Carl Rogers vies of 
education. It consists of (1) Members should interact in an interpersonal 
relationship, (2) Students and teachers work together to facilitate learning by 
valuing each other, lowering the defuse that prevent interpersonal 
interaction, reducing anxiety, and consisting a supportive community, (3) 
Teacher role is that of a true conselor, they are not perceived as a threat, they 
don’t impose boundaries and limits, and they concentrate on the learners 
needs. 
Based on the research, the researcher sure that CLL method can be 
effective in teaching speaking at the eighth grade students in SMP Al-Islam. 
G. Hypothesis 
This research is to know whether teaching speaking using CLL and to 
find the answer of the problem; the researcher should  propose alternative 
Hypothesis (Ha) and Null Hypothesis (Ho) as bellow:  
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1. Null Hypothesis (Ho) 
“The use of Community Language Learning is not effective to teach 
speaking” 
2. Alternative Hypothesis (Ha) 
“The use Community Language Learning is effective to teach speaking” 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
Research methodology is a method used in solving the problem. In this 
chapter there is presentation of sub categories such as research design, subject of 
the study, the place and the time of study, the technique of collecting data and the 
technique of analyzing the data. These categories are a brief explanation on how 
the research conducted. 
A. Research Method 
This research is an experimental research. According to Sugiyono 
(2015: 107) experimental research is the research method that used to find 
the influence of specific treatment to the other in the condition that can be 
restrained. The purpose of experimental study is to determine cause and 
effect relationship. Arikunto (2006: 310) states that experimental research 
has a purpose to investigate whether there is an effect on something that is 
treated as subject of research. 
In this research, the researcher decided to use quasi-experimental 
design. Quasi experimental is an experimental design which does not need 
all needed requirements to control the effect variable with this case. In 
specially, the use pre-test and post-test control group design. Bordens and 
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Abbott (2011: 109) state that in this most basic of experimental design, the 
group receiving the treatment is called the experimental group and the other 
group  is the control group. 
In this purpose of this research is to know how effective Community 
Language Learning to teach student’s mastery of speaking skill. The 
experimental group in the class that taught using CLL, while the control 
group is the group that use direct method in learning process. The design 
can be seen in Table 3.1: 
Table 3.1 Design of Research 
Experimental group O1 X O2 
Control group O3 - O4 
B. The Setting of The Research 
1. Setting of place 
The research was conducted in SMP Al-Islam located at Jl. Mr. 
Moh. Yamin No. 125, Tipes Serengan, kota Surakarta, Jawa Tengah. 
2. Setting of Time 
Setting of time can be seen in Table 3.2: 
Table 3.2 Research Schedule 
 
 
 
 
 
 
No   
Activities 
2017 2018 
9 10 11 12 1 2 3 4 
1.  Pre-research         
2.  Create Proposal         
3.  Proposal 
Examination 
        
4.  Conduct the 
Research 
        
 
5.  Arrange the 
Thesis 
        
6.  Munaqosyah         
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The researcher was did observation from the beginning until 
the end of the research during 2017-2018. 
C. Population, Sampling, and Sample 
1. Population  
A population is the large group to which one hopes to apply the 
result (Franked and Wallen, 1932: 92). The population of the research is 
at second grade students of SMP Al-Islam in the academic year of 
2017/2018. The total number of population was 230 students divided 
into 9 classes. The total class can be seen in Table 3.3: 
Table 3.3 The total of students of Eight grade 
No Class Total 
(Students) 
1.  8 A PK 25 
2.  8 B PK 26 
3.  8 C UNG 26 
4.  8 D 26 
5.  8 E 26 
6.  8 F 25 
7.  8 G 26 
8.  8 H 26 
9.  8 I 23 
Total 230 
 
2. Sampling  
Sampling is the technique of getting sample. The sampling of 
this research is cluster random sampling. In this research, the 
researcher used a cluster random sampling technique. According to 
Dantes (2014:43) a cluster random sampling is getting sample based 
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on the group or the cluster as a part of population. The researcher 
choose the cluster random sampling because the population is too 
large and by using a cluster sampling, it will not  need long time in 
conducting the research. 
The researcher took two classes among the nine classes 
randomly. That are VIII D and VIII E classes as the sample of the 
research. The steps of selecting the class were follows: 
a. Make a list of all nine classes. 
b. Give each class a code 
c. Write each code on a piece of paper and enrolling the pieces 
d. Take two roll of paper randomly. The taken roll will be the classes 
for the sample 
e. The classes being a sample of the research are VIII D and VIII E. 
3. Sample  
Arikunto (2006:109) states that, A sample is a part that can 
represent all the population  observed. It  can  be defined  as a set  of 
respondents  (people) selected from a larger population for the 
purpose of a survey when dealing with people. The researcher take two 
classes as a sample of the research. They are class VIII D and VIII E. VIII 
D consisting 26 students as a control class, and VIII E consisting 26 
students as a experimental class. The total sample is 52. 
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D. Research Variable  
Before the researcher explain the variable in this research, it is 
important to know the definition of variable itself. Variable is one of key 
terms in any research. According to Fraenkel (2012:77) variable is a concept 
a noun that stands of variation within a class of object. Such as: table, 
gender, achievement, color or running speed. According to Ary (2010:39) 
variable is constructing or characteristic that can take on different values or 
score. Based on definition above, we can conclude that variable is 
something that can be measure. In this research, there are two kind of 
variable. They are independent variable and dependent variable.  
 
1. Independent variable  
The treatment is independent variable and the outcome is the 
dependent variable. Independent variables are antecedent to dependent 
variable (Ary, 2010:37). In this research, the independent variable is 
teaching speaking using community language learning.  
 
2. Dependent variable  
Dependent variable is variable that is influenced by independent 
variable. The dependent variable in this research is speaking ability for 
transactional conversation. 
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E. The technique of Collecting Data 
1. Testing  
According to Brown (2004:3), “A test is an equipment for 
measuring the ability, knowledge, or performance of a person in a 
given domain.” 
In this research, the researcher use two tests : pre-test and post-
test. The pre-test is given at the beginning and the post-test is placed at 
the end. The comparison between the pre-test and post-test after using 
CLL method  scores will show the student’s speaking ability for 
transactional conversation related to the student’s fluency in speaking. 
The researcher use a live conversation as the test item for oral 
communication in this research, since as stated by Brown (2004:176), 
it is said to be the most credible, or natural type of speaking test. 
a. Pre-test 
A pre-test is administered at the beginning of the 
experiment. This test is intended at knowing the basic ability or 
competence and baseline score of students related to speaking 
fluency. The researcher use a live conversation as a method for 
oral communication in the pre-test. 
In this section, the researcher give some topics about 
transactional conversation, such as accepting and refusing 
invitation, asking and giving information, asking and offering 
something, etc. 
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b. Post-test 
A post-test is conducted at the end of the experiment. The 
aims to find out whether the experiment affects the participants. 
The post-test measures student’s speaking ability for transactional 
conversation related to fluency. It is administered after the 
experiment is done. 
The researcher use a live conversation for oral 
communication in the post-test. The researcher direct the  students 
to talk about transactional conversation, such  as refusing and 
accepting invitation, asking and giving information, requesting 
and offering something, etc. The researcher give the participants 
with specific topics to help them essay to make the conversation. 
2. Validity of Test 
Valid in instrument mean that the instrument is suitable for 
measuring the object that will be measured (Arikunto, 2006: 168). In 
this study the researcher assumed the role of expert that the test to be 
used is content validity for this study. 
Content validity, based on the validity of the instrument the 
researcher used was content validity. According to Nunan theories 
stated that the indicator of speaking test such as: pronunciation, 
structure, vocabulary, fluency and comprehension. Based on the 
syllabus the content of the speaking skill for transactional conversation 
can measure  accurately the student’s skill in speaking. 
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3. Reliability of Test 
The criteria of a good test includes at least the instrument 
should be valid and reliable. According to Arikunto (2006: 178). The 
reliability coefficient indicate the degree to which the result on a scale 
can be considered internally consistent, or reliable. What we will do 
tomorrow or the next will be consistent with what we do today and 
what we has done last week. It is stable, if we measure the same things 
twice under the same condition, we would not get the exact same 
measurement each time. However, using an accurate procedure, the 
result of measurement twice would probably be close. The purpose of 
measuring things twice is attempting to discover the true value and no 
errors occurred. The measurement would involve accuracy and 
consistency. 
Reliability (rater reliability), according to Harris (in 
Mardiansyah, 2014:54) is meant the stability of the scores. The 
reliability is affected by a number of factors, chief among them being 
the adequacy of the sampling of tasks. In addition, Gay (in 
Mardiansyah, 2014: 55) says that reliability is the degree to which a 
test consistently measures whatever it measures. Reliability refers to 
the consistency of the students achievement. It means that students will 
always get the same result. 
In this study, the researcher use the score/rater reliability. Gay 
(in Mardiansyah, 2014: 55) states that scorer rater reliability refers to 
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the situation for which reliability must be investigated, such as essays 
test, short answer test involving more than one word response, rating 
scale and observation instrument. In this study, the researcher use 
assessment criteria from a book by Nunan. 
This technique  is to know the degree to which different raters 
give consistent answers or estimates. The researcher as the first rater 
gives the score of speaking skill for transactional conversation, and 
then the second rater gives the score. The second rater is the English 
teacher of SMP Al-Islam Surakarta. 
 
4. Research Instrument 
In any scientific research, instrument for collecting the data is 
absolutely important. The accuracy of the result of the research mostly 
depends on how accurate the use instrument is. Before research is 
carried out the instrument for the data collection should be prepared 
well. 
The researcher use speaking test as instrument. In this case, 
students were asked to oral communication in live conversation. The 
test is give to the sample and the result is gather as the data of this 
study. The test will do twice, as pre-test and post-test. Pre-test is given 
before the researcher give the treatment to the student and it is use to 
know their speaking achievement. Post-test is given after giving the 
treatment to know their speaking achievement also. 
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F. Data Analysis 
1. Data Description  
The data description was used to analyze the data using frequency 
distribution: mean, median, mode, standard deviation. 
a. Mean  
The mean (symbolized by ̄x) is simply the arithmetic average of all 
the scores. It is calculated by summing all the scores and then 
dividing the sum by the number of scores (McMillan and 
Schumacher, 2001:215).  
b. Median  
The median is that point which divides a rank-ordered distribution 
into halves that have an equal number of scores. (McMillan and 
Schumacher, 2001:216).  
c. Mode 
The mode is simply the score that occurs most frequently in a 
distribution (McMillan and Schumacher, 2001:217).  
d. Standart deviation  
The standard deviation is a numerical index that indicates the 
average variability of the scores. It tells us, in other words, about 
distance, on the average of the score from the mean (McMillan and 
Schumacher, 2001:221). 
The researcher uses program SPSS 23 to analyze the data 
description, the steps of program SPSS 23 are: 
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a. Open program SPSS 23 for windows. 
b. Make variable by clicking tab variable view.  
c. Write the name of column in first line y and second column x. 
d. Change the column of decimals column becomes 0. 
e. Write the label column in first line control and second line is 
experimental. As follow: 
 
f. Open data view, input the data in the variable. As follow: 
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g. Click Analyze → Description Statistics → frequencies 
 
h. Click Statistics, then checklist Mean, Median, Mode, Sum, Std. 
deviation, variance, range, minimum, maximum, S.E. mean, 
skewness, and kurtosis. As follow: 
 
i. Click continue → Charts → checklist Histograms → continue 
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j. Click OK. The result of mean, median, mode, standard deviation. 
Statistics 
 
pre test 
experimental post test experimental 
N Valid 15 15 
Missing 0 0 
Mean 58,33 76,33 
Median 60,00 80,00 
Mode 45a 80 
Std. Deviation 9,386 7,432 
Minimum 45 60 
Maximum 70 85 
Sum 875 1145 
a. Multiple modes exist. The smallest value is shown 
 
2. Pre-requisite test 
It was used to know the legality of sample. 
a. Normality test 
Normality test is used to determine whether the data of 
experimental and control group come from normal distribution or 
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not. The researcher uses program SPSS 23 to analyze the normality 
test. The steps of normality are: 
1) Open program SPSS 23 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line y and second column x. 
4) Change the column of decimals column becomes 0. 
5) Write the label column in first line control and second line is 
experimental. As follow: 
 
 
6) Open data view, input the data in the variable. As follow: 
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7) Then click Analyze → Descriptive Statistics → Explore. As 
follow: 
 
8) Dialog explore, click control and experimental variable then 
click plots as follow:  
61 
 
 
9) Then input into dependent list. Then checklist the normality 
plots with tests as follow: 
 
10) Click continue → OK 
b. Homogeneity 
Homogeneity test is intended to show that two or more 
groups of data samples come from population having the same 
variants. The researcher uses program SPSS 23 to analyze of 
homogeneity. 
The steps of homogeneity are as follow: 
1) Open program SPSS 23 for windows. 
2) Make variable by clicking tab variable view.  
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3) Write the name of column in first line post-test and second 
column class. 
4) Change the column of decimals column becomes 0. 
5) Write the label column in first line score posttest and second 
line is class. As follow: 
 
6) Click values column 
7) Click value and write 1 after it write experimental in label 
column.  
8) Click add, as follow: 
 
9) For other class write 2 in value and control in label column.  
10) Click ok, as follow: 
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11) Click data view, input the data in the variable such as 1 = 
experimental class, 2 = control class. 
 
12) Click analyze → compare mean → One-Way ANOVA 
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13) Click options, checklist in homogeneity variance test → 
continue. 
 
14) Click OK. 
 
c. Hypothesis Testing 
To test the hypothesis saying “How is the effectiveness of using 
Community Language Learning (CLL) in teaching speaking for 
transactional conversation to the eighth grade students SMP Al-Islam 
Academic year 2017/2018, the researcher use (pretest-posttet design 
control group design). To know the effect of this research, the 
researcher used the same t-test formula for respondents of 
experimental and control class. 
 The steps of T-test are as follow: 
a. Open program SPSS 23 for windows. 
b. Make variable by clicking tab variable view.  
c. Write the name of column in first line posttest and second column 
class. 
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d. Change the column of decimals column becomes 0. 
e. Write the label column in first line score posttest and second line is 
class. As follow: 
 
f. Click values column 
g. Click value and write 1 after it write experimental class in label 
column. 
h. Click add, as follow: 
 
i. For other class write 2 in value and control class in label column. 
j. Click ok, as follow: 
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k. Click data view, input the data in the variable such as 1 = 
experimental class, 2 = control class. 
 
l. Click Analyze → Compare Mean → Independent Samples T-test 
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m. Click define groups, input 1 for group 1 and 2 for group 2 → 
continue. 
 
n. Click OK.  
So, it is the steps to analyzing the data using SPSS 23, from 
the analyze the data description until the hypothesis testing 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
This chapter discusses the result of the research conducted in the eighth 
grade of SMP Al-Islam Surakarta. This chapter provides some findings and 
discussion about the use of Community Language Learning in teaching Speaking. 
This chapter consists of research findings, data analysis, and discussion. 
A. Research Finding 
To know how effective the CLL learning method is to teach speaking. 
researchers used quantitative research, quasi experimental. The results of the data 
obtained by providing tests to the experimental class and control class after giving 
treatment. The subject of this study is divided into two classes. They are an 
experimental class (VIII E) consisting of 26 students, and a control class (VIII D) 
consisting of 26 students. 
The researcher gave the test as a research instrument. The test is given 
before the students are given treatment. The researcher then gives treatment to the 
experimental class, and post test to the experimental class and control class. 
B. The Data Description 
Based on the analysis, the description of the data were divided into two 
groups, as follows: 
1. Experimental Class 
Experimental class was a class that was taught by using Community 
Language Learning  to teach Speaking for Transactional Conversation. 
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Experimental class consists of 26 students. The Score of pre-test and post-test 
in experimental class, can be seen in Table 4.1: 
Table 4.1 The Score of Pre-Test and Post-Test in Experimental Class 
NO NAME PRE TEST POST TEST 
1.  AAL 66 70 
2.  ABN 73 80 
3.  ARS 68 73 
4.  AMF 66 70 
5.  BDA 65 71 
6.  DWS 62 66 
7.  F IR 62 71 
8.  FNA 60 70 
9.  FDA 70 72 
10.  FFSS 66 69 
11.  HNF 71 72 
12.  JNV 65 68 
13.  KPA 69 72 
14.  LMN 70 73 
15.  LBW 68 75 
16.  M FP 63 72 
17.  MAN 62 78 
18.  MAS 65 71 
19.  MHA  71 75 
20.  NPSD 68 70 
21.  NKF 67 70 
22.  NNM S 69 72 
23.  RFW 70 74 
24.  RSNT  64 70 
25.  RNA 66 70 
26.  RL 60 67 
 
The score of Mean, Median, Mode, Std. Deviation of Experimental Class can be 
seen in Table 4.2: 
Table 4.2 The Mean, Median, Mode, Std. Deviation and 
Sum of Experimental Class 
Statistics 
 
pre test score 
experimental 
post test score 
experimental 
N Valid 26 26 
Missing 0 0 
Mean 66,38 71,58 
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Median 66,00 71,00 
Mode 66 70 
Std. Deviation 3,522 3,075 
Range 13 14 
Minimum 60 66 
Maximum 73 80 
Sum 1726 1861 
 
Based on the data of pre-test score in experimental class above, the 
researcher found that the total score of pre-test in experimental class is 
1726, the mean of the total pre-test score is 66,38, the median is 66,00, the 
mode is 66, and standard deviation is 3,522. While in post-test, the total 
score is 1861 with the mean 71,58, the median is 71,00, the mode is 70 
and standard deviation is 3.075. 
The next explanation was the frequency table of data and 
histogram from the pretest and post test. The frequency table of descriptive 
text pre-test and post-test of students in Experimental Class can be seen in 
Table 4.3: 
Table 4.3 Frequency Distribution of Pre-Test score of Students in 
Experimental Class 
 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 60 2 7,7 7,7 7,7 
62 3 11,5 11,5 19,2 
63 1 3,8 3,8 23,1 
64 1 3,8 3,8 26,9 
65 3 11,5 11,5 38,5 
66 4 15,4 15,4 53,8 
67 1 3,8 3,8 57,7 
68 3 11,5 11,5 69,2 
69 2 7,7 7,7 76,9 
71 
 
70 3 11,5 11,5 88,5 
71 2 7,7 7,7 96,2 
73 1 3,8 3,8 100,0 
Total 26 100,0 100,0  
 
While the figure of pre test score experimental can be seen in Figure 4.1: 
 
Figure 4.1. Histogram of Pre-test Score in Experimental Class 
 
The frequency distribution of post test score in experimental can be seen in 
Table 4.4: 
Table 4.4 Frequency Distribution of Post Test Score of Students in 
Experimental Class 
 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 66 1 3,8 3,8 3,8 
67 1 3,8 3,8 7,7 
68 1 3,8 3,8 11,5 
69 1 3,8 3,8 15,4 
70 7 26,9 26,9 42,3 
71 3 11,5 11,5 53,8 
72 
 
72 5 19,2 19,2 73,1 
73 2 7,7 7,7 80,8 
74 1 3,8 3,8 84,6 
75 2 7,7 7,7 92,3 
78 1 3,8 3,8 96,2 
80 1 3,8 3,8 100,0 
Total 26 100,0 100,0  
 
While the figure of pre test score experimental can be seen in Figure 4.2: 
 
 
Figure 4.2. Histogram of Post-test Score in Experimental Class 
 
The data analysis of score provided in table 4.2, 4.3, 4.4 showed that 
the score of the student’s pre-test started 60 until 73 and the score of student’s 
post-test started 66 until 80. The mean of the student’s pre-test is 66,38 with 
median 66,00, the mode  is 66 and standard deviation is 3,522. On the other hand, 
the mean of student’s post-test 71,58 with median 71,00, mode 70, and standard 
deviation is 3,075. 
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2. Control Class 
Control class was a class that was taught by Direct Method to teach 
Speaking for Transactional Conversation. This control class consists of 26 
students. The data were obtained from the pre-test and post-test given to the 
control class. The score of pre-test and post-test in control class, can be seen in 
Table 4.5: 
 
Table 4.5 The Score of Pre-Test and Post-Test in Control Class 
NO NAME PRE TEST POST TEST 
1.  AD 68 70 
2.  AFNY  72 76 
3.  ARN 74 72 
4.  Al A 58 65 
5.  ATA 70 70 
6.  BAFBP 58 66 
7.  DU 68 68 
8.  FPR 66 60 
9.  FPY 65 70 
10.  HDZR 64 67 
11.  HNM 68 70 
12.  HFA 62 71 
13.  IAD 54 64 
14.  IWR 65 68 
15.  MD 62 73 
16.  MAFY 62 68 
17.  MA D 55 70 
18.  MFF 60 74 
19.  NAP 58 70 
20.  NNR 60 68 
21.  RSR 53 70 
22.  RHS 65 64 
23.  RZT 67 68 
24.  SHR 60 68 
25.  SP 68 72 
26.  ZFA 50 70 
 
The score of Mean, Median, Mode, Std. Deviation of Experimental Class can be 
seen in table 4.6: 
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Table 4.6 The Mean, Median, Mode, Std. Deviation and  
Sum of Control Class 
Statistics 
 
pre test score 
control 
post test 
score 
control 
N Valid 26 26 
Missing 0 0 
Mean 62,77 68,92 
Median 63,00 70,00 
Mode 68 70 
Std. Deviation 6,022 3,381 
Range 24 16 
Minimum 50 60 
Maximum 74 76 
Sum 1632 1792 
 
The table above shows that the result of pre-test and post test score in 
control class, the researcher found that the total score of  pre-test in control class 
is 1632  and the total of post test is 1792, the mean of the total pre-test score is 
62,77 and the mean of the post test score is 68,92 , the median of  pre test score is 
63,00 and the median of post test score is 70,00, the mode of pre-test is  68 while 
the mode of post test is 70 and the standard deviation of pre-test is 6,022 while the 
standard deviation of post test is 3,381. 
The following were tables of frequency distribution and the histogram 
of pre-test of students in Control Class can be seen in Table 4.7: 
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Table 4.7.  Frequency Distribution of Pre-Test Score of Students 
in Control Class 
 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 50 1 3,8 3,8 3,8 
53 1 3,8 3,8 7,7 
54 1 3,8 3,8 11,5 
55 1 3,8 3,8 15,4 
58 3 11,5 11,5 26,9 
60 3 11,5 11,5 38,5 
62 3 11,5 11,5 50,0 
64 1 3,8 3,8 53,8 
65 3 11,5 11,5 65,4 
66 1 3,8 3,8 69,2 
67 1 3,8 3,8 73,1 
68 4 15,4 15,4 88,5 
70 1 3,8 3,8 92,3 
72 1 3,8 3,8 96,2 
74 1 3,8 3,8 100,0 
Total 26 100,0 100,0  
 
While the figure of pre test score control can be seen in Figure 4.3: 
 
 
Figure  4.3. Histogram of Pre-test score in Control Class 
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The following were tables of frequency distribution and the histogram 
of post-test of students in Control Class can be seen in Table 4.8: 
Table 4.8.  Frequency Distribution of Post-Test Score of Students in Control Class 
 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 60 1 3,8 3,8 3,8 
64 2 7,7 7,7 11,5 
65 1 3,8 3,8 15,4 
66 1 3,8 3,8 19,2 
67 1 3,8 3,8 23,1 
68 6 23,1 23,1 46,2 
70 8 30,8 30,8 76,9 
71 1 3,8 3,8 80,8 
72 2 7,7 7,7 88,5 
73 1 3,8 3,8 92,3 
74 1 3,8 3,8 96,2 
76 1 3,8 3,8 100,0 
Total 26 100,0 100,0  
 
While the figure of post test score control can be seen in Figure 4.4: 
 
 
Figure 4.4. Histogram of Posttest score in Control Class 
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Based on the Table 4.6, 4.7, and 4.8 it can be seen that the score of the 
student’s pre-test started 50 until 74 and the score of student’s post-test started 60 
until 76. The mean of the total pre-test score is 62,77 and the mean of the post test 
score is 68,92 , the median of pre test score is 63,00 while the median of post test 
score is 70,00, the mode of pre-test is  68 while the mode of post test is 70 and the 
standard deviation of pre-test is 6,022 while the standard deviation of post test is 
3,381. 
C. Pre-Requisite Test 
1. Normality 
Test of normality was used to find out whether data of control and 
experimental group which had been collected from the research come from 
normal distribution or not. The normality test used Lillie Fors formula. The 
result computation of significance value of Lillie Fors in pre-test score then 
was compared with SPSS program 23 to analysis the normality test. The 
researcher used Kolmogorov-Smirnov to check the normality test. The data 
declared significant more than 0, 05. The normality can be seen in Table 4.9: 
Table 4.9. Normality Pre-test of Control and Experimental Class 
Tests of Normality 
 
Kolmogorov-Smirnova Shapiro-Wilk 
Statistic Df Sig. Statistic Df Sig. 
pre test score control ,106 26 ,200* ,980 26 ,879 
pret test score 
experimental 
,157 26 ,097 ,940 26 ,134 
*. This is a lower bound of the true significance. 
 
 
 The samples were in normal distribution if the value significance 
correlation was higher than 0,05. Table above show that the  result of normality 
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test. The samples in normal distribution because the value significance correlation 
was higher than 0,05. In the pre-test score of control class value significance was 
0,200 while the pre test score of experimental class was 0,97, it was higher than 
0,05. It can be concluded that the samples in both of class were normal. The 
normality of post-test can be seen in Table 4.10: 
Table 4.10. Normality Post-test of Control and Experimental Class 
Tests of Normality 
 
Kolmogorov-Smirnova Shapiro-Wilk 
Statistic Df Sig. Statistic df Sig. 
post test score control ,163 26 ,072 ,957 26 ,339 
post test score 
experimental ,149 26 ,140 ,950 26 ,229 
a. Lilliefors Significance Correction 
 
 
Based on the table 4.10 the result of normality test was normal. The 
samples were in normal distribution if the value significance correlation was 
higher than 0,05. In the post-test control class the value significance correlation 
was 0,072 , it was higher than 0,05. It can be concluded that the samples in the 
post-test control class were normal. On the other hand, in the post-test 
experimental class that value significance correlation was 0,140. It was higher 
than 0,05. It can be concluded that the samples in the post-test experimental class 
were normal. From the result of calculation above, it can be seen that the all of 
data were normal. 
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2. Homogeneity  
Similarity, the normality test performed on, after both the experimental 
group and control group expressed normality distributed sample, the homogeneity 
test was also required as a test of statistical analysis pre-requirement for pre-test 
and post test data scores. The testing homogeneity of the data was using one way 
ANOVA formula computation by SPSS Program 23.  
Test of homogeneity was done to know whether sample in the research 
came from population that had same variance or not. In this study, the 
homogeneity of the test was measured by comparing the obtained sig. value with 
5% alpha of significance (α=0.05). Thus, if they obtained score sig. value was 
higher than the 5% alpha of significance (α=0.05) or equal, it could be said that 
the Ho was accepted. It meant that the variance was homogeneous. The analysis 
of homogeneity test could be seen in Table 4.11: 
Table 4.11. Homogeneity Pre-test of Control and Experimental Class 
Test of Homogeneity of Variances 
pre test score control   
Levene 
Statistic df1 df2 Sig. 
2,374 5 12 ,102 
The analysis of homogeneity test could be seen in Table 4.12: 
Table 4.12.  Homogeneity Post-test of Control and Experimental Class 
Test of Homogeneity of Variances 
post test score control   
Levene Statistic df1 df2 Sig. 
,572 4 15 ,687 
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Because of sig. Value in pre-test of control and experiment class was 
(P) ≥ α=0.05, 0,102 ≥ 0.05 and also sig. value in experiment class was (P) ≥ 
α=0.05, 0,687 ≥ 0.05. So it could be concluded that both pre-test and post test in 
experimental and control class had no differences. The result showed both groups 
had similar variants (homogenous). 
3. Hypothesis Testing 
To test the first hypothesis, the researcher uses t-test. Null hypothesis (Ho) 
states that “the use of Community Language Learning is not effective to teach 
speaking, while the alternative hypothesis (Ha) states that Community Language 
Learning is effective to  teach speaking skill”. Null hypothesis is accepted if Sig. 
Value lower than 0,05, if the Sig. Value  higher than 0,05 alternative hypothesis is 
accepted. The result  of hypothesis testing can be seen in Table 4.13: 
Table 4.13. The Result of Pre test and Post Test Experimental Class 
Coefficientsa 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients 
T Sig. B Std. Error Beta 
1 (Constant) 42,892 11,423  3,755 ,001 
post test score ,358 ,161 ,414 2,228 ,036 
a. Dependent Variable: pre test score 
 
The result of the value significant was 0,036, it was lower than 0,05. 
Which means that the Alternative Hypothesis was accepted and the Null 
Hypothesis was accepted. There is a significant difference in the teach of 
Speaking skill between the students taught by using Community Language 
Learning method and those taught by Direct Method. 
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To test the second hypothesis, the researcher needs to compare the means 
score ofthe  two groups. The mean score of the experimental group is 71,58 while 
the mean score of control group is 68,92. The results shows that the mean score of 
the experimental group is higher than control group. So, it can be concluded that 
Community Language Learning is more effective to teach Speaking Skill. 
D. Discussion 
Based on the research finding, the researcher provides some explanation as 
follows: 
The Effectiveness of Using Community Language Learning (CLL) to 
Teach Speaking for Transactional Conversation (an Experimental Study of Eighth 
Grade Students of SMP Al-Islam Surakarta in the Academic Year of 2017/2018). 
The section presents the discussion of the research finding contains the 
important point from the computation of the data analysis to the hypothesis 
testing. The data were obtained from pre-test score and  post-test scores in both of 
class are to know the students Speaking ability before the treatment. The data pre-
test scores in experimental class shows that score is 60 up to 73. It means that the 
lowest score is 60 and the highest score is 73. The mean of the score is 66,38, the 
median is 66,00, the mode is 66, and the standard deviation is 3,522. The data of 
pre-test in control class shows that the score is 50 up to 74. It means that the 
lowest score is 50 and the highest score is 74. The mean score is 62,77, the 
median score is 63,00, the mode score is 68 and the standard deviation is 6,022. 
The data of post-test score is to know the speaking ability after the 
treatment. The data of post-test score in experimental classis 66 up to 80, the 
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mean score is 71,58, the median score is 71,00, the mode score is 70 and the 
standard deviation is 3,075. The data of post-test score of control class is 60 up to 
76, the mean score is 68,92, the median score is 70,00, the mode score is 70, and 
the standard deviation is 3,381. 
Before the data was analyzed, normality and homogeneity must be 
obtained. The normality and homogeneity were obtained from the pre-test and 
post-test score in both of the class. In the data of pre-test in experimental class can 
be seen that the value of significant is 0,097 is higher than 0,05. It can be 
concluded that the data of pre-test score of experimental are in normal distribution 
and Ho is accepted. Meanwhile,  the pre-test score in control the value significant 
class is 0,200 is higher than 0,05. Because the value of significant is higher than 
0,05 it means that the data of pre-test score in the control group are in normal 
distribution. 
The data of post-test score in experimental group is also normal 
distribution, it can be seen that value significant 0,140, it is higher than 0,05, so 
that Ho is accepted. Meanwhile the data of post-test score in control group shows 
that value significant is 0,072, it can be concluded that the data of post test score 
in control group are in normal distribution and in control group Ho is also 
accepted. 
The data pre-test and post-test in both of the class was also homogeneous. 
It was provided with the result of value significant is higher than 0,05. The data of 
pre- test in both of group is 0,102 is higher than 0,05, so Ho is rejected, and the 
data of pre-test in both of groups are homogeneous. Meanwhile, the data of post-
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test score in both of groups shows that the value significant is 0,687 is higher than 
0,05. It means that Ho is rejected, it can be concluded that the data of post-test in 
both of groups are homogeneous. 
 For level significant 0,05, and the value significant was 0,036, it was 
lower than 0,05. Ho is rejected and Ha is accepted. It means that there is 
significant between students who are taught by using Community Language 
Learning and those who are taught by using Direct Method. The students who are 
taught by using Community Language Learning (CLL) had higher score than who 
are taught by Direct Method. 
The student’s condition in experimental class who were taught by using 
Community Language Learning was more effective, confident and interest with 
the learning process. Community Language Learning (CLL) is appropriate for 
teach Speaking ability for transactional conversation is potiently to students. 
According to  Dieter Stroining (in Richard, 1986: 125) presents a 
protocol of what a first day’s CLL class covered which is outlined here: 
1) Informal greetings and self-introduction were made.  
2) The teacher made statement of the goals and guidelines for the 
course. 
3) A conversation session. 
4) Students then participated in a reflection period. 5) Students were 
encouraged to ask question about any of the above about the learning 
process or materials to the teacher. 
The students given Community Language Learning have better score 
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in Speaking than students given Direct Method. The result of the data analysis 
proven than student’s score of Speaking taught by using Community Language 
Learning is better. It means that the use of Community Language Learning to 
teach Speaking is quite effective. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
A. Conclusion 
Based on the data analysis, so the researcher can conclude as 
follows : 
There is significant difference of the student’s speaking ability between 
those who are taught by using Community Language Learning and those 
taught by Direct Method. It can be proved from t-test result Sig. Value 
lower than 0,05 for level significance 0.05, so there are difference 
Speaking achievement between experiment and control class. The students 
who are taught by using Community Language Learning have higher score 
than those are taught by using Direct Method. It can be proved from the 
average of speaking achievement. The students who are taught by using 
Community Language Learning  (71,58) have higher score than those 
taught by using Direct Method (68,92). The result of the data analysis 
proven than student’s score of Speaking taught by using Community 
Language Learning is better. It means that the use of Community 
Language Learning to teach Speaking is quite effective 
B. Implication 
The result of this research shows that Community Language 
Learning Method can give better achievement in Speaking than Direct 
Method. It means that Community Language Learning is appropriate to be 
applied in teaching Speaking for students in SMP Al-Islam Surakarta 
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especially in the eighth grade students. The selection of Community 
Languageis reasonable because on the condition of the students.they are 
more active in the classroom. The conclusion has some implication as 
follows: 
1. Community Language Learning methodcan be applied to teach 
Speaking ability of Junior High School espescially for the eighth grade 
students of junior high school. 
2. Community Language Learning bulds students more actively talk, 
express their opinions and suggested questions. The students do more 
activities then the teacher in teaching learning process. 
C. Suggestion 
Related to the result of the study that there is a significant 
difference in the achievement Speaking between the students who are 
taught by using Community Language Learning and those taught by using 
Direct Method. The students who are taught by using Community 
Language Learning have higher achievement in Speaking, the researcher 
would like to give suggestion as follows: 
1. To the English Teachers 
Teaching English is difficult, so to make the students interested 
in this subject, the teacher should use various methods in teaching 
Speaking. Teacher can choose an appropriate method and technique 
based on the situation. Since the research shows that Community 
Language Learning is better than Direct Method forteaching Speaking, 
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it is recommended for the teacher to use Community Language 
Learning in teaching speaking 
2. To the Students 
The students should be active in the teaching and learning 
process do more practices in the class. The students have to improve 
their competence of Speaking with various activities individually and 
groups. Because speaking is not only a complex skill but also very 
important to academic succes and requirements for many ocupations 
and professions. 
3. To other researcher 
The researcher is aware to her research is not the end of the 
problem being studied. The result of the study merely confirms the 
hypothesis it does not prove that something is absolutely true all time. 
Morover, together with the achievement of technology, there must so 
many methods and techniques. Thus, the research needs condsiderable 
improvement through further research studies. 
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Appendix 1. 
LIST OF STUDENT’S 
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List of Students 
Student’s Name of Experimental class  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No  Nama siswa 
1.  AAAl 
2.  ABN 
3.  ARS 
4.  AMF 
5.  BDA 
6.  DWS 
7.  FIR 
8.  FNA 
9.  FDA 
10.  FFSS 
11.  HNF 
12.  JNV 
13.  KPA 
14.  LMN 
15.  LBW 
16.  MAFP 
17.  MlN 
18.  MAS 
19.  MHA 
20.  NPSD 
21.  NKF 
22.  NNMS 
23.  RFW 
24.  RSNTK 
25.  RNA 
26.  RL 
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Student’s name of control class 
No  Nama siswa 
1.  AD 
2.  AFNYB 
3.  ARN 
4.  AHAI 
5.  ATA 
6.  BAFBP 
7.  DU 
8.  FPR 
9.  FPY 
10.  HDZR 
11.  HNM 
12.  HFA 
13.  IAD 
14.  IW R 
15.  MD 
16.  MAFY 
17.  MAD 
18.  MFF 
19.  NAP 
20.  NNR 
21.  RSR 
22.  RHS 
23.  RZT 
24.  SHR 
25.  SP 
26.  ZFA 
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Appendix 2. 
Student’s Score 
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A. Data Result 
Student’s score in experimental class 
NO NAME PRE TEST POST TEST 
27.  AAL 66 70 
28.  ABN 73 80 
29.  ARS 68 73 
30.  AMF 66 70 
31.  BDA 65 71 
32.  DWS 62 66 
33.  F IR 62 71 
34.  FNA 60 70 
35.  FDA 70 72 
36.  FFSS 66 69 
37.  HNF 71 72 
38.  JNV 65 68 
39.  KPA 69 72 
40.  LMN 70 73 
41.  LBW 68 75 
42.  M FP 63 72 
43.  MAN 62 78 
44.  MAS 65 71 
45.  MHA  71 75 
46.  NPSD 68 70 
47.  NKF 67 70 
48.  NNM S 69 72 
49.  RFW 70 74 
50.  RSNT  64 70 
51.  RNA 66 70 
52.  RL 60 67 
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Student’s score in control class 
NO NAME PRE TEST POST TEST 
27.  AD 68 70 
28.  AFNY  72 76 
29.  ARN 74 72 
30.  Al A 58 65 
31.  ATA 70 70 
32.  BAFBP 58 66 
33.  DU 68 68 
34.  FPR 66 60 
35.  FPY 65 70 
36.  HDZR 64 67 
37.  HNM 68 70 
38.  HFA 62 71 
39.  IAD 54 64 
40.  IWR 65 68 
41.  MD 62 73 
42.  MAFY 62 68 
43.  MA D 55 70 
44.  MFF 60 74 
45.  NAP 58 70 
46.  NNR 60 68 
47.  RSR 53 70 
48.  RHS 65 64 
49.  RZT 67 68 
50.  SHR 60 68 
51.  SP 68 72 
52.  ZFA 50 70 
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Appendix 3. 
CALCULATION DATA 
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A. Distribution Frequency 
1. Pre-tes and Post-test Experimental Class 
Statistics 
 
pre test score 
experimental 
post test score 
experimental 
N Valid 26 26 
Missing 0 0 
Mean 66,38 71,58 
Median 66,00 71,00 
Mode 66 70 
Std. Deviation 3,522 3,075 
Range 13 14 
Minimum 60 66 
Maximum 73 80 
Sum 1726 1861 
 
Frequency Table pre-test Experimental class 
pre test score experimental 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 60 2 7,7 7,7 7,7 
62 3 11,5 11,5 19,2 
63 1 3,8 3,8 23,1 
64 1 3,8 3,8 26,9 
65 3 11,5 11,5 38,5 
66 4 15,4 15,4 53,8 
67 1 3,8 3,8 57,7 
68 3 11,5 11,5 69,2 
69 2 7,7 7,7 76,9 
70 3 11,5 11,5 88,5 
71 2 7,7 7,7 96,2 
73 1 3,8 3,8 100,0 
Total 26 100,0 100,0  
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Frequency Table post-test Experimental class 
 
post test score experimental 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 66 1 3,8 3,8 3,8 
67 1 3,8 3,8 7,7 
68 1 3,8 3,8 11,5 
69 1 3,8 3,8 15,4 
70 7 26,9 26,9 42,3 
71 3 11,5 11,5 53,8 
72 5 19,2 19,2 73,1 
73 2 7,7 7,7 80,8 
74 1 3,8 3,8 84,6 
75 2 7,7 7,7 92,3 
78 1 3,8 3,8 96,2 
80 1 3,8 3,8 100,0 
Total 26 100,0 100,0  
 
Histogram of Pre-test Experimental Class 
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Histogram of Post-test Experimental Class 
 
 
2. Pre-test and Post-test Control Class 
 
Frequency Pre-test and Post-test Control Class 
Statistics 
 
pre test score 
control 
post test score 
control 
N Valid 26 26 
Missing 0 0 
Mean 62,54 69,08 
Median 63,00 70,00 
Mode 58a 70 
Std. Deviation 6,114 2,576 
Minimum 50 64 
Maximum 74 74 
Sum 1626 1796 
a. Multiple modes exist. The smallest value is shown 
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Frequency Table  of Pre-test Control Class 
pre test score control 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 50 1 3,8 3,8 3,8 
53 1 3,8 3,8 7,7 
54 1 3,8 3,8 11,5 
55 1 3,8 3,8 15,4 
58 4 15,4 15,4 30,8 
60 4 15,4 15,4 46,2 
62 1 3,8 3,8 50,0 
64 1 3,8 3,8 53,8 
65 3 11,5 11,5 65,4 
66 1 3,8 3,8 69,2 
67 1 3,8 3,8 73,1 
68 4 15,4 15,4 88,5 
70 1 3,8 3,8 92,3 
72 1 3,8 3,8 96,2 
74 1 3,8 3,8 100,0 
Total 26 100,0 100,0  
 
Frequency Table  of Post-test Control Class 
post test score control 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 64 2 7,7 7,7 7,7 
65 1 3,8 3,8 11,5 
66 1 3,8 3,8 15,4 
67 1 3,8 3,8 19,2 
68 7 26,9 26,9 46,2 
70 8 30,8 30,8 76,9 
71 1 3,8 3,8 80,8 
72 3 11,5 11,5 92,3 
73 1 3,8 3,8 96,2 
74 1 3,8 3,8 100,0 
Total 26 100,0 100,0  
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Histogram of Pre-test score Control Class 
 
Histogram of Post-test Control Class 
 
B. Normality Test 
1. Normality Test of Pre-Test in Control and Experimental Class 
Tests of Normality 
 
Kolmogorov-Smirnova Shapiro-Wilk 
Statistic Df Sig. Statistic df Sig. 
pre test score control ,106 26 ,200* ,980 26 ,879 
pret test score experimental ,157 26 ,097 ,940 26 ,134 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
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2. Normality Test of Post-test in Control and Experimental Class 
Tests of Normality 
 
Kolmogorov-Smirnova Shapiro-Wilk 
Statistic Df Sig. Statistic df Sig. 
post test score control ,163 26 ,072 ,957 26 ,339 
post test score experimental ,149 26 ,140 ,950 26 ,229 
a. Lilliefors Significance Correction 
 
C. Homogeneity Test 
Homogeneity of Pre-test Control and Experimental Class 
Test of Homogeneity of Variances 
pre test score control   
Levene Statistic df1 df2 Sig. 
2,374 5 12 ,102 
 
ANOVA 
pre test score control   
 Sum of Squares Df Mean Square F Sig. 
Between Groups 
487,521 13 37,502 1,855 ,147 
Within Groups 242,633 12 20,219   
Total 730,154 25    
 
 
Homogeneity of Post-test Control and Experimental Class 
Test of Homogeneity of Variances 
post test score control   
Levene Statistic df1 df2 Sig. 
,572 4 15 ,687 
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ANOVA 
post test score control   
 Sum of Squares Df Mean Square F Sig. 
Between Groups 118,471 10 11,847 1,062 ,444 
Within Groups 167,375 15 11,158   
Total 285,846 25    
 
D. Significant  
 
Variables Entered/Removeda 
Model 
Variables 
Entered 
Variables 
Removed Method 
1 post test scoreb . Enter 
a. Dependent Variable: pre test score 
b. All requested variables entered. 
 
Model Summary 
Model R R Square 
Adjusted R 
Square 
Std. Error of the 
Estimate 
1 ,414a ,171 ,137 2,993 
a. Predictors: (Constant), post test score 
 
ANOVAa 
Model Sum of Squares Df Mean Square F Sig. 
1 Regression 44,478 1 44,478 4,964 ,036b 
Residual 215,060 24 8,961   
Total 259,538 25    
a. Dependent Variable: pre test score 
b. Predictors: (Constant), post test score 
 
Coefficientsa 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 42,892 11,423  3,755 ,001 
post test score ,358 ,161 ,414 2,228 ,036 
a. Dependent Variable: pre test score 
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SILABUS 
Sekolah   : SMP  
Kelas    : VIII ( Delapan ) 
Mata Pelajaran  : BAHASA INGGRIS 
Semester   : 1 (Satu) 
Standar Kompetensi : Mendengarkan 
1. Memahami makna dalam percakapan transaksional dan interpersonal 
sederhana untuk berinteraksi dengan lingkungan sekitar. 
Kompetensi 
Dasar 
Materi 
Pokok/Pe
mbelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Penilaian 
Alo
kasi 
Wa
ktu 
Sumber 
Belajar 
 
Karak
ter Tek
nik 
Bentu
k 
Instru
men 
Contoh 
Instrume
n 
1.1 
Meresp
on 
makna 
yang 
terdapat 
dalam 
percaka
pan 
transaks
ional (to  
getthing
s done ) 
daninter
personal 
(bersosi
alisasi) 
Percakapa
n 
singkatan 
memuat 
ungkapan 
– 
ungkapan: 
 
A : Let me 
help you. 
B : Thank 
you so 
much. 
 
A: Can I 
have a bit? 
B: Sure. 
1. 
Brainstorming 
bertanya 
dan 
menjawab 
tentang 
berbagai hal 
terkait 
tema topik 
yang 
akan 
dibicarakan. 
2. Membahas 
kosakata ( 
noun 
phrase, verb 
phrase, 
• Merespon 
ungkapan 
meminta, 
memberi, 
menolak 
jasa 
• Merespon 
ungkapan 
meminta, 
memberi, 
menolak 
barang 
• Mengakui, 
mengingka
ri fakta 
• Merespon 
ungkapan 
Tes 
lisa
n 
 
 
 
 
Tes 
lisa
n 
 
 
 
 
 
 
 
Mere
spon 
secar
a 
lisan 
 
 
 
Perta
nyaan 
lisan 
 
 
 
 
 
 
Respond 
the 
followin
g 
statemen
t 
Q: Let 
me 
help 
you 
A:....... 
Q: Can I 
have 
a 
bit? 
A: 
........
2 x 
40 
me
nit 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. 
Script 
perca
kapan 
2. 
Reka
man 
Percaka
pan: 
- 
Casse
tte 
- Tape 
Record
er 
- CD 
- CD 
Bersa
habat, 
komu
nikatif 
Cerm
at. 
Perca
ya 
diri. 
Kreat
if. 
Kerja 
sama. 
Ulet. 
Rasai
ngin 
tahu. 
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sederha
na 
secara 
akurat, 
lancar, 
dan 
berterim
a untuk 
berinter
aksi 
dengan 
lingkun
gan 
sekitar 
yang 
melibat
kan 
tindak 
tutur: 
memint
a, 
member
i, 
menola
k jasa, 
memint
a,memb
eri,  
barang, 
mengak
ui, 
mengin
gkari 
fakta, 
Here you 
are. 
 
A: Did you 
break the 
glass? 
B: Yes I 
did / No, it 
wasn’t me. 
 
A: What 
do you 
think of 
this? 
B: Not 
bad. 
Percakapa
n 
singkatan 
memuat 
ungkapan 
– 
ungkapan: 
A: Would 
you come 
to 
my party? 
B: I’d love 
to / I want 
to, 
but ........ 
A; I do 
agree 
B; Thanks 
adverb 
phrase) tata 
bahasa 
(kalimat 
sederhana 
tentang 
tawaran 
jasa, 
meminta 
sesuatu, 
informasi 
faktual, 
pendapat 
terkait 
materi 
percakapan  
3. 
Mendengarkan 
percakapan 
yang 
memuat 
ungkapanun
gkapandala
m 
materidenga
n cermat 
4. Menjawab 
pertanyaan 
tentang 
isi 
percakapan. 
5. Memberi 
respon 
lisan dan 
memintada
n memberi 
Pendapat 
 
 
 
 
 
 
 
 
 
 
 
• Merespon 
ungkapan 
mengundan
g,menerima, 
dan 
menolak 
ajakan 
• Merespon 
ungkapan 
menyetujui 
/ tidak 
menyetujui 
• Merespon 
ungkapan 
memuji 
• Merespon 
ungkapan 
memberi 
selamat 
 
 
 
 
 
Tes 
lisa
n 
 
 
 
Tes 
lisa
n 
 
 
 
Tes 
lisa
n 
 
 
 
 
 
 
Piliha
n 
ganda 
 
 
 
Perta
nyaan 
lisan 
 
 
 
Isian 
 
... 
Choose 
the 
right 
response 
Q: Did 
you 
brea
k the 
glass
? 
a. Yes, I 
did 
b. I don’t 
kno
w 
c. I’m not 
sure 
d. All 
right 
Q: What 
do 
you 
think 
of 
my 
new 
dres
s 
A:...........
. 
Write 
your 
response 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Playe
r 
- TV 
3. 
Gam
barga
mbar/ 
benda 
terkai
t 
 
 
 
 
 
 
 
 
 
1 Script 
perca
kapan 
2 
Reka
man 
perca
kapan 
3 Tape 
recor
der 
4 
Gam
bar 
yang 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tolera
nsi 
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dan 
memint
a dan 
member
i 
pendapa
t 
1.2 
Meresp
on 
makna 
yang 
terdapat 
dalam 
percaka
pan 
transaks
ional (to 
getthing
s done) 
dan 
interper
sonal 
(bersosi
alisasi) 
sederha
na 
secara 
akurat, 
lancar, 
dan 
berterim
a untuk 
berinter
for the 
support. 
A; No way 
.... 
B: It’s 
O.K. No 
problem 
A: You 
have 
beautiful 
hair. 
B: Thank 
you. 
A: Happy 
birthday. 
B: Thank 
you. 
tulis 
terhadap 
ungkapan 
yang 
didengar. 
1. Memberi 
respons 
lisan Curah 
pendapat 
tentang 
hal-hal 
terkait 
topik/ungk
apan 
yang akan 
dibahas 
2. Membahas 
kosakata 
dan tata 
bahasa 
terkait 
topik/ 
ungkapan 
yangdibaha
s 
3. 
Mendengarkan 
percakapan 
memuat 
ungkapan 
terkait 
marteri 
4. Tanya jawab 
tentang isi 
to 
the 
following 
statement
s: 
1. 
Would 
you go 
with me 
to 
the 
movi
e? 
2. I do 
agre
e 
with 
you to 
join 
the 
spee
ch 
cont
est 
3. You 
have 
beautiful 
hair. 
4. You 
pass
ed 
your 
exams. 
Congratu
relev
an 
Buku 
teks 
yang 
relev
an 
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aksi 
dengan 
lingkun
gan 
sekitar 
yangme
libatkan 
tindak 
tutur: 
mengun
dang,m
enerima 
dan 
menola
k 
ajakan, 
menyet
ujui/ 
tidak 
menyet
ujui, 
memuji, 
dan 
member
i 
selamat 
percakapan 
5. Tanya jawab 
tentang 
fungsi dan 
makna 
ungkapan 
dalam 
percakapan 
 
latio
ns. 
 
Standar Kompetensi : Mendengarkan 
2. Memahami makna dalam teks lisan fungsional dan monolog pendek sederhana 
berbentuk descriptive dan recount untuk berinteraksi dengan lingkungan sekitar. 
Kompetensi Materi Kegiatan Indikator Penilaian Alokasi Sumber  
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Dasar Pokok/Pembelajaran Pembelajaran 
Teknik 
Bentuk 
Instrumen 
Contoh 
Instrumen 
Waktu Belajar Karakter 
2.1 Merespon makna 
yangterdapat dalam 
teks lisan fungsional 
pendek sederh ana 
secara akurat, lancar, 
dan berterima untuk 
berinteraksi dengan 
lingkungan sekitar. 
2.2 Merespon makna 
yang terdapat dalam 
monolog pendek 
sederhana secara 
akurat, lancar, dan 
berterima untuk 
berinteraksi dengan 
lingkungan sekitar 
dalam teks 
berbentukdescriptive 
dan recount 
• Teks fungsioanl 
pendek berupa : 
Undangan 
Contoh: 
Dear Rio, 
I want you to come to 
my house forlunch on 
Sunday at 12 a.m. 
Thanks. 
                        Mona 
• Ciri kebahasaan teks 
fungsional pendek 
• Langkah retorika 
teks: 
- descriptive 
(identification – 
descriptions) 
- recount ( 
orientation events) 
- reorientation 
Teks lisan berbentuk 
• descriptive 
• recount 
Langkah retorika teks : 
• descriptive 
1. Tanya jawab tentang 
berbagai hal terkait 
topik/tema yang akan 
dibahas dengan rasa ingin 
tahu 
2. Membahas kosakata yang 
terkai tema/topik/undang 
an (noun phrase, 
verb phrase) 
3. membahas 
ungkapanungkapan 
yang sering muncul 
dalam undangan: 
- I want you to come to....... 
- Please come to ... 
- Don’t forget to 
Come to...... 
4. Mendengarkan 
teks fungsional pendek 
(undangan) 
5. menjawab pertanyaan 
tentang berbagai 
informasi yang terdapat 
dalam teks fungsional, 
undangan. 
• Mengidentifikasi 
informasi yang 
terdapat dalam teks 
fungsional pendek 
berupa undangan. 
• Mengidentifikasi ciri 
kebahasaan dalam 
teks fungsional 
pendek berupa 
Undangan. 
 
 
• Mengidentifikasi 
Informasi/makna 
yang terdapat dalam 
teks 
Berbentuk 
descriptive dan 
recount 
• Mengidentifikasi 
fungsional dan 
langkah retorika teks 
deskriptif dan 
recount. 
Tes  
 
 
 
tertulis 
 
 
 
Tes lisan 
 
 
Tes tulis 
Melengkapi 
rumpang 
 
 
Pertanyaan 
lisan 
 
 
 
 
 
PG 
Complete the 
following sentences 
based on the text 
you hear 
Answer the 
questions orally 
based on the text 
you listen to 
Choose the best 
option based on the 
text you have 
listened to 
2 x 40 
menit 
 
 
 
 
 
 
 
 
 
 
2 x 40 
menit 
1. Script teks 
undangan 
2. Rekaman 
undangan 
- cassette 
- tape 
recorder 
- CD 
- CD Player 
- TV 
3. Gambar/ 
realia 
terkait 
tema/topik
/ jenis teks 
 
 
1 Buku teks 
yang 
relevan 
2 Gambar 
terkait 
tema / 
topik 
Script teks: 
Rasa Ingin 
tahu 
 
 
 
 
 
 
 
 
 
Kreatif, 
mandiri 
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(identification – 
descriptions) 
• recount (orientation 
events – 
reorientation) 
6. Mendengarkan 
contoh-contoh undangan 
lainnyadari teman dengan 
cermat 
7. Mengidentifikasi ciri 
kebahasaan teks fungsional 
pendek : 
undangan 
- invite 
- occasion 
- time 
- place 
- Invitor 
1 Eliciting kosakata 
terkait tema/topik/ 
jenis teks 
2 Membahas tata 
bahasa terkait jenis 
teks yang akan dibahas 
3 Mendengarkan teks 
Monolog descriptive / 
recount dengan topik 
tertentu dengan ingin tahu 
4 Menjawab pertanyaan 
tentang berbagai informasi 
terkait teks yang didengar 
5 Menjawab pertanyaan 
descriptive / 
recount 
4 Rekaman 
teks 
5 Tape 
recorder 
6 OHP 
7 
Lingkunga
n sekitar 
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tentang tujuan komunikatif 
teks yang didengar 
 
Standar Kompetensi : Berbicara 
3. Mengungkap kan makna dalam percakapan transaksional dan interpersonal 
lisan pendek sederhana untuk berinteraksi dengan lingkungan sekitar 
Kompetensi 
Dasar 
Materi 
Pokok/Pem
belajaran 
Kegiatan 
Pembelajaran 
Indikator 
Penilaian 
Alo
kasi 
Wak
tu 
Sum
ber 
Belaj
ar 
 
Karakt
er Tek
nik 
Bentu
k 
Instru
men 
Cont
oh 
Instru
men 
3.1 
Mengungkapk
an makna 
dalam 
percakapan 
transaksional 
(to get 
things done) 
dan 
interpersonal 
(bersosialisasi
) 
sederhana 
dengan 
menggunakan 
ragam 
bahasa lisan 
secara 
akurat, lancar, 
dan 
Percakapan 
singkatan 
memuat 
ungkapan – 
ungkapan. 
A; Let me 
help you. 
B: Thank 
you so 
much. 
A: Can I 
have a bit. 
B: Sure. 
Here you 
are. 
A: Did you 
break the 
glass? 
B: Yes, I 
did / 
1. Review 
kosakata 
dan 
ungkapanungk
apan 
terkait materi 
dan tema 
2. Tanya jawab 
Menggunakan 
ungkapanungk
apantersebut 
3. Bermain peran 
melakukan 
percakapan 
yang 
disediakan 
guru dengan 
percaya diri 
4. Bermain peran 
Melakukan 
ya dan 
menjaw
ab 
tentang 
memint
a , 
membe
ri, 
menola
k jasa 
ya dan 
menjaw
ab tentang 
memint
a,memberi
, 
menola
k barag 
Tes 
lisa
n 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Berm
ain 
peran 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Creat
e a 
dialo
gue 
based 
on 
the 
role 
cards 
and 
perfo
rm 
it in 
front 
of the 
class. 
 
 
 
 
2 x 
40m
enit 
1. 
Buk
u 
teks 
yang 
    
relev
an 
2. 
Gam
bar-
gam
bar 
     
terka
it 
tema 
3. 
Reali
a 
Kreatif
, 
toleran
si, 
bersah
abat, 
komun
ikatif 
Percay
a diri 
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berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar yang 
melibatkan 
tindak tutur: 
meminta,mem
beri,menolak 
jasa meminta, 
memberi, 
menolak 
barang, 
mengakui,me
ngingkari 
fakta, dan 
meminta dan 
memberi 
pendapat 
 
 
 
3.2 Memahami 
dan merespon 
percakapan 
transaksional 
(to getthings 
done) dan 
Interpersona 
l(bersosialisas
i) 
sederhana 
dengan 
No, it 
wasn’t me. 
A: What do 
you think of 
this? 
B: Not bad. 
 
 
 
 
 
 
 
 
 
A: Would 
you come to 
party? 
B: I’d love 
to / I wan’t 
to, 
but ......... 
A: I do 
agree. 
B: Thanks 
for the 
Support. 
A: No, way, 
... 
B: It’s O.K. 
I 
understand. 
A: You have 
beautiful 
percakapan 
Berdasarkan 
situasi   
/gambar yang 
disediakan 
percaya diri 
5. Menggunakan 
ungkapan yang 
telah dipelajari 
dalam real life 
situation 
dengan mandiri 
 
 
 
 
1. Review 
kosakata 
terkait tema, 
topik 
sebelumnya 
2. 
Memperkenalkan 
kosakata baru / 
ungkapanungk
apan 
yang 
akan dibahas 
3. Tanya jawab 
menggunakan 
ungkapanungk
apan 
terkait 
materi dengan 
ya dan 
menjaw
ab tentang 
mengak
ui, 
mengin
gkari 
fakta 
ya dan 
membe
ri 
pendap
at 
 
 
 
 
 
 
 
 
 
 
ya dan 
menjaw
ab 
tentang 
mengu
ndang, 
meneri
ma, 
 
 
 
 
 
Tes 
lisa
n 
 
 
 
 
 
Berm
ain 
peran 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Creat
e a 
dialo
gue 
based 
on 
the 
role 
cards 
and 
perfo
rm 
it in 
front 
of the 
class. 
    
Bend
a 
sekit
ar 
 
 
 
 
 
 
 
 
Kreatif
, 
toleran
si, 
bersah
abat, 
komun
ikatif 
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menggunakan 
ragam 
bahasa lisan 
secara akurat, 
lancar, dan 
berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar yang 
melibatkan 
tindak tutur: 
mengundang, 
menerima dan 
menolak 
ajakan, 
menyetujui/ti
dak 
menyetujui, 
memuji, dan 
memberi 
selamat 
hair. 
B: Thank 
you. 
A: Happy 
birthday. 
B; Thank 
you. 
bersahabat 
4. Menirukan 
percakapan 
yang 
diucapkan 
guru 
5. Melakukan 
percakapan 
yang 
diberikan 
6. Melakukan 
tanya 
Jawab 
menggunakan 
Ungkapan 
tersebut 
menolak 
ajakan 
 
ya dan 
menjaw
ab 
tentang 
menyet
ujui.tid
ak 
menyet
ujui 
ya dan 
menjaw
ab 
tentang
memuji 
ya 
danmen
jawab 
tentang 
membe
ri selamat 
 
Standar Kompetensi : Berbicara 
4. Mengungkap kan makna dalam teks lisan fungsional dan monolog pendek 
sederhana yang berbentuk descriptive dan recount untuk berinteraksi dengan 
lingkungan sekitar 
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Kompetensi 
Dasar 
Materi 
Pokok/Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
 
Karakter 
Teknik 
Bentuk 
Instrumen 
Contoh 
Instrumen 
4.1 .Mengungkapkan makna dalam 
bentuk teks lisan fungsional 
pendek sederhana dengan 
menggunakan ragam bahasa 
lisan secara akurat, lancar, dan 
berterima untuk berinteraksi 
dengan 
lingkungan  
4.2. Mengungkapkan 
makna dalam monolog 
pendek sederhanadengan 
menggunakan 
ragam bahasa nista 
secara akurat, lancar, 
dan berterima untuk 
berinteraksi dengan 
lingkungan sekitar 
dalam teks berbentuk 
descriptive dan recount 
Teks fungsional pendek 
berupa :Undangan 
 
 
 
 
 
 
 
1. Teks pendek 
berbentuk recount 
2. – informasi faktual- 
informasi rinci 
- gagasan utama 
- gagasan 
pendukung dalam 
teks pendek 
berbentuk recount 
3. Ciri kebahasaan teks 
recount 
1. Mendengarkan  teks fungsional 
pendek: undangan dengan 
cermat 
2. Tanya jawab 
tentang isi teks“undangan” 
3. Tanya jawab 
tentang struktur 
teks 
4. Membuat kalimat 
sederhana terkait 
jenis teks bentuk 
undangan 
- I want to come to.... 
- Please come to........ 
5. Berlatih mengundang 
seseorang secara 
lisan menggunakan 
gambit-gambit tertentu 
dengan kreatif dan  
komunikatif 
Contoh: 
 
A: Hi Guys, I want you all to 
come to my birthday party. 
B: We’d love to! When? 
A: Tomorrow, at 4.00 
6. Secara berpasangan atau 
dalam kelompok 
mengungkapkan undangan 
berdasarkan konteks / situasi 
yang diberikan 
• Mengungkapan 
secara lisan teks 
fungsional pendek 
berbentuk 
undangan. 
Contoh: 
Dear Rio, 
I want you to come to my house 
for lunch on Sunday at 12 a.m. 
Thanks. 
                                   Mona 
• Bertanya dan menjawab 
secara lisan berbagai 
Informasi tentang teks 
fungsional pendek 
berbentuk undangan 
1. Bertanya dan menjawab 
berbagai infmasi secara lisan 
dalam teks pendek 
berbentuk :    - Recount 
2. Melakukan 
monolog pendek 
dalam bentuk 
recount 
Tes lisan Performance Invite your friend to 
come to your 
bithday party orally! 
Think of an activity 
or event that 
happened to you 
yesterday and tell us 
about it. 
2 x 40 menit 
 
 
 
 
 
 
 
 
4 x 40 menit 
1. Buku teks yang 
relevan 
2. Gambar terkait 
tema/topik 
3. Benda-benda 
sekitar 
 
 
 
 
1. Buku teks yang 
Relevan 
2. Koran/majalah 
3. Gambar 
peristiwa 
Cermat 
Kreatif, 
Bersahabat 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Kreatif, 
komunikatif 
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7. Secara mandiri 
Mengungkapkan undangan 
lisan 
1. Tanya jawab berbagai hal 
terkait topik tertentu ( 
peristiwa, kejadian, 
pengalaman ) 
2. Mengembangkan 
kosakata, tata bahasa terkait 
topik / jenis teks 
recount 
3. Mengidentifikasi kejadian, 
peristiwa, pengalaman yang 
pernah dialami 
melalui tanya jawab 
4. Melakukan 
monolog dalam 
bentuk recount 
 
Standar Kompetensi : Membaca 
5. Memahami makna teks tulis fungsional dan esei pendek sederhana berbentuk 
descriptive dan recount yang berkaitan dengan lingkungan sekitar 
Kompet
ensi 
Dasar 
Materi 
Pokok/Pembe
lajaran 
Kegiatan 
Pembelajara
n 
Indikator 
Penilaian 
Alok
asi 
Wakt
u 
Sumber 
Belajar 
 
Karakte
r Tek
nik 
Bentu
k 
Instru
men 
Conto
h 
Instru
men 
5.1. 
Me
mb
aca 
nya
rin
g 
ber
ma
kna 
tek
s 
Teks 
fungsiona
l pendek 
berupa: 
Undangan 
 
 
 
 
 
 
 
1. Brain 
storming 
tentang 
berbagai 
hal terkait 
teks 
fungsiona
l pendek 
berbentuk 
“undanga
n” 
2. 
dengan 
nyaring dan 
bermakna 
teks 
fungsional 
pendek 
berbentuk 
undangan 
tifikasi 
berbagai 
Tes 
lisan 
 
 
 
Tes 
tertu
lis 
 
 
 
 
Memb
aca 
nyarin
g 
 
 
Uraian 
 
 
 
 
 
Read 
the the 
text 
aloud 
and 
clearly
. 
Answe
r the 
followi
ng 
questi
2 x 
40me
nit 
 
 
 
 
 
 
 
 
 
1. Buku 
teks 
yangre
levan 
2. 
Gamb
ar 
terkait 
tema/t
opik 
3. Benda-
benda 
Percaya 
diri 
Kreatif, 
cermat,  
komuni
katif 
mandiri 
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tuli
s 
fun
gsi
ona
l 
dan 
esei 
ber
ben
tuk 
des
cri
ptiv
e 
dan 
rec
oun
t 
pen
dek 
dan 
sed
erh
ana 
den
gan 
uca
pan
, 
tek
ana
n 
dan 
into
nas
i 
yan
g 
bert
eri
ma 
yan
g 
ber
kait
an 
den
gan 
ling
kun
gan 
sek
itar 
 
5.2. 
Me
res
pon 
ma
 
 
gagasan 
tekstual 
dalam 
teks 
descriptiv
e dan 
recount 
retorika 
teks 
descriptiv
e dan 
recount 
komunika
tif teks 
descriptiv
e dan 
recount 
kebahasaa
n teks 
descriptiv
e dan 
recount 
Mendeng
arkan 
undangan 
yang 
dibacakan 
oleh guru/ 
teman 
dengan 
cermat 
3. membaca 
nyaring 
teks 
fungsioan
l pendek 
tentang 
undangan 
dengan 
percaya 
diri 
4. menjawab 
pertanyaa
n tentang 
isi teks 
fungsiona
l pendek 
“undanga
n” 
5. 
Menyebut
kan 
tujuan 
komunika
tif teks 
fungsiona
l pendek 
“undanga
n” 
6. Menjwab 
pertanyaa
n tentang 
ciri 
kebahasaa
n teks 
fungsiona
l pendek 
“undanga
n” 
 
1. Tanya 
jawab 
berbagai 
hal terkait 
tema/topi
k bacaan 
2. Review 
kosakata 
dan 
tatabahasa 
terkait 
jenis teks 
informasi 
dalam teks 
fungsional 
pendek 
berbentuk 
undangan 
tifikasi 
fungsi 
sosial teks 
fungsional 
pendek 
berbentuk 
undangan 
tifikasi ciri 
kebahasaan 
teks 
fungsional 
pendek 
berbentuk 
undangan 
gagasan 
tekstual 
dalam teks 
descriptive 
dan recount 
retorika 
teks 
descriptive 
dan recount 
komunikati
f teks 
descriptive 
dan recount 
kebahasaan 
teks 
descriptive 
dan recount 
 
Tes 
tulis 
 
 
 
 
 
 
 
 
 
Tes 
lisan 
PG 
 
 
Memb
aca 
nyarin
g 
ons 
based 
on the 
text 
Choos
e the 
best 
option 
based 
on the 
text. 
Read 
the 
text 
aloud. 
 
 
 
 
 
 
 
 
 
 
 
4 x 
40me
nit 
sekitar 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku 
teks 
yang 
releva
n 
2. 
Koran/
majala
h 
3. 
Gamb
ar 
peristi
wa/te
mp at 
4. 
Lingk
ungan 
sekitar 
 
 
 
 
 
 
 
 
 
 
 
 
Rasa 
ingin 
tahu 
antusias 
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kna 
dal
am 
tek
s 
tuli
s 
fun
gsi
ona
l 
pen
dek 
sed
erh
ana 
sec
ara 
aku
rat 
lan
car 
dan 
bert
eri
ma 
yan
g 
ber
kait
an 
den
gan 
ling
ung
an 
sek
itar 
 
5.3. 
Me
res
pon 
ma
kna 
dan 
lan
gka
h 
reto
rika 
dal
am 
esei 
pen
dek 
sed
erh
ana 
sec
descriptiv
e/recount 
3. Membaca 
teks 
descriptiv
e/recount 
dengan 
rasa ingin 
tahu 
4. Menjawab 
pertanyaa
n tentang 
informasi 
yang 
terdapat 
dalam 
teks 
5. Menjawab 
pertanyaa
n tentang 
tujuan 
komunika
tif dan 
langkah 
retorika 
teks 
descriptiv
e/recout 
6. 
Menyebut
kan 
ciriciri 
Kebahasa
an teks 
yang 
dibaca 
dengan 
antusias 
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ara 
aku
rat, 
lan
car 
dan 
bert
eri
ma 
yan
g 
ber
kait
an 
den
gan 
ling
kun
gan 
sek
itar 
dal
am 
tek
s 
ber
ben
tuk 
des
cri
ptiv
e 
dan 
rec
oun
t 
 
Standar Kompetensi : Menulis 
6. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana 
berbentuk descriptive, dan recount untuk berinteraksi dengan lingkungan sekitar 
Kompetensi 
Dasar 
Materi 
Pokok/Pemb
elajaran 
Kegiatan 
Pembelajara
n 
Indikato
r 
Penilaian Alok
asi 
Wak
tu 
Sumber 
Belajar 
 
Karakte
r 
Tek
nik 
Bentuk 
Instru
men 
Contoh 
Instrume
n 
6.1. 
Mengungka
pkan 
makna 
dalam 
bentuk 
teks 
tulis 
fungsio
Teks 
fungsional 
pendek 
berupa : 
- Undangan 
- 
Pengumuma
n 
- Pesan 
1. Tanya 
jawab 
berbagai hal 
terkait 
tema/topi
k 
teks 
fungsiona
l yang 
• 
Melengk
api 
rump
ang 
teks 
fungsi
onal 
pende
Tes 
tulis 
 
 
 
 
 
 
 
Essay 
Compl
etion 
Jumble
d 
sentenc
es 
Essay 
1. Write 
simple 
senten
ces 
based 
on the 
situati
on 
given. 
2 x 
40 
meni
t 
 
 
 
 
 
1. Buku 
teks 
yang 
releva
nCont
oh 
undan
gan, 
pengu
Kreatif 
Cermat 
Komuni
katif 
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nal 
pendek 
sederha
na 
dengan 
mengg
unakan 
ragam 
bahasa 
tulis 
secara 
akurat, 
lancar 
dan 
berteri
ma 
untuk 
berinter
aksi 
dengan 
lingkun
gan 
sekitar 
 
 
 
6.2. 
Mengungka
pkan 
makna 
dan 
langka
h 
retorika 
dalam 
esei 
pendek 
sederha
na 
dengan 
mengg
unakan 
ragam 
bahasa 
tulis 
secara 
akurat, 
lancar 
dan 
berteri
ma 
untuk 
berinter
aksi 
dengan 
lingkun
gan 
sekitar 
dalam 
teks 
Singkat 
 
 
 
 
 
 
 
 
 
Teks 
rumpang 
berbentuk 
- descriptive 
- recount 
Kalimat acak 
akan 
dibahas 
2. Penguatan 
kembali 
kosakata 
dan tata 
bahasa 
terkait 
jenis teks 
fungsiona
l 
3. Menulis 
kalimat 
sederhana 
terkait 
jenis teks 
4. Menulis 
teks 
fungsiona
l pendek 
berdasark
an 
konteks 
dengan 
kreatif 
dan 
komunika
tif 
 
1. Review 
Ungkapan 
ungkapan 
yang 
mendeskri
psikan 
benda, 
orang atau 
tempat. 
2. Menulis 
kalimat 
yang 
Mendeskr
ipsikan 
benda, 
tempat, 
orang atau 
binatang 
berdasark
an 
gambar/re
alia. 
3. 
Melengka
pi 
rumpang 
dalam 
teks 
deskriptif 
dengan 
kata yang 
k 
• 
Meyu
sun 
kata 
menja
di 
teks 
fungsi
onal 
yang 
berma
kna 
• 
Menu
lis 
teks 
fungsi
onal 
pende
k 
 
 
 
 
 
• 
Melengk
api 
rump
ang 
teks 
essai 
pende
k 
berbe
ntuk 
descri
ptive 
• 
Meny
usun 
kalim
at 
menja
di 
teks 
yang 
berma
kna 
dalam 
bentu
k 
descri
ptive 
• 
Menu
lis 
teks 
essai 
Tes 
tulis 
 
 
 
 
 
Tes 
tulis 
 
 
 
 
 
 
 
Tes 
tulis 
2. Write 
an 
invitat
ion/ 
an 
annou
nceme
nt / 
messa
ge 
based 
on the 
situati
on 
given. 
• 
Compl
ete the 
parag
raph 
using 
the 
suitabl
e 
words. 
• 
Rearr
ange 
the 
follow
ing 
senten
ces 
correc
tly. 
• Write 
an 
essay 
descri
bing 
somet
hing 
or a 
certai
n 
place. 
 
 
 
 
 
 
 
 
4 x 
40 
meni
t 
muma
n, 
SMS 
2. 
Gamb
ar 
yang 
releva
n 
 
 
 
 
1. Buku 
teks 
yang 
releva
n 
2. 
Gamb
ar 
terkait 
tema/t
opik 
3. Benda-
benda 
sekitar 
 
 
 
 
 
Kreatif 
Cermat 
Komuni
katif 
Percaya 
diri 
Mandiri 
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berbent
uk 
descrip
tive 
dan 
recount 
tepat. 
4. 
Menyusu
n kalimat 
acak 
menjadi 
teks 
deskriptif 
yangterpa
du. 
5. Membuat 
draft teks 
deskriptiv
e 
secara 
mandiri. 
6. 
Mengeksp
os teks 
descriptiv
e yang 
ditulis di 
kelas 
dengan 
mandiri 
dan 
percaya 
diri 
 
dalam 
bentu
k 
descri
ptive . 
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Appendix 5. 
THE LESSON PLAN 
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RENCANA PELAKSANAAN PEMBELAJARAN 
Sekolah  : SMP AL ISLAM 1 SURAKARTA 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : VIII/1 
Materi Pokok  : Transactional and Interpersonal Text (Control Group) 
Alokasi Waktu : 6 pertemuan (12JP) 
A. Kompetensi Inti 
1. Menghargai dan menghayati ajaran agama yang dianutnya 
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 
peduli (toleransi, gotongroyong), santun, percaya diri, dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam dalam 
jangkauan pergaulan dan keberadaannya 
3. Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 
seni, budaya terkait fenomena dan kejadian tampak mata 
4. Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam 
sudut pandang/teori. 
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B. Kompetensi Dasar 
1.1 mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi internasional yang diwujudkan dalam 
semangat belajar. 
2.3 Menunjukkan perilaku tanggung jawab, peduli, kerjasama, dan cinta 
damai dalam melaksakan komunikasi transaksional dan interpersonal. 
3.7 Merespon makna yang terdapat dalam percakapan transaksional (to get 
thing done) dan interpersonal (bersosialisasi) sederhana secara alurat, 
lancar dan berterima untuk berinteraksi dengan lingkungan sekitar 
yang melibatkan tindak tutur meminta, menolak barang, mengakui, 
mengingkari fakta dan meminta dan memberi pendapat. 
C. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat: 
a.  merespon ungkapan meminta,memberi dan menolak jasa 
b. merespon ungkapa meminta,memberi dan menolak pendapat 
D. Materi Pembelajaran 
Percakapan-percakapan singkat memuat ungkapan-ungkapan berikut : 
1.   Vita is visiting his friend, Mel. At his time, Mela is in the bakyard 
of her house. (askingforhelp) 
Vita : Hi, Mela 
Mela: Hi, Vita 
Vita : What areyou doing? 
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Mela: I’m planting a tulip now. Can you helpme get the flower poto 
verthere, please? 
Vita :Yes, of course. 
2.   Monic has a new shoes and asked to Vina’s opinion about your 
shoes. (asking for someone opinion) Monic: Hi, Vina 
Vina: H, Monic. Wow, is it your new shoes, Monic? 
Monic: Yeah,you’re right. What’s your opinion about my 
shoes? Vina:In my opinion, it’s so beautiful especially the 
color’s of  shoes.  
 Monic: Oh, thankyou. 
3.   Tere is calling Bella and want to borrow a novel. (start, extend, and 
enda conversation in a telephone). 
Tere: 
(DialNumber) 
Bella:Hello. 
Tere:Hello. Could I speak to Bella? 
Bella: Yes, this is Bella.Who is 
speaking ? 
speaking? Tere:I am Tere. 
Bella: Hai Tere. What‟sup? 
Tere:I am calling to borrow your novel. May I  
borrow it?  
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Bella: Yes, of course. 
Tere: Thank you very 
much.  
Bella: You are 
welcome
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E. Metode Pembelajaran 
Direct Method 
F. Media, Alat dan Sumber Pembelajaran 
1. Media  :Slide Presentation,White Board 
2. Alat  : Laptop LCD 
3. Sumber Belajar : Buku bahasa Inggris, Pegangan Guru Kelas 8. 
G. Langkah-langkah Pembelajaran 
Pertemuan pertama 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan memberikan  
contoh  dan  perbandingan  lokal,  nasional  dan internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  yang  
akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
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Kegiatan inti (60 menit) 
Mengasosiasi  
1) Guru memberikan tema tentang teks transaksional dan interpersonal 
2) Siswa berlatih membuat dialog teks transaksioan dan interpersonal secara 
berpasangan 
Mengkomunikasikan 
1) Siswa mepresentasikan hasil kerjanya di depan kelas 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasilpembelajaran yang telah diterima 
2)  dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang sudah 
dilakukan 
3) Guru dansiswamerencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
Pertemuan kedua 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikutiproses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
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memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan Inti (60 menit) 
Mengamati  
1) Siswa mengamati contoh dialog dan memahami isi dialog 
2) Guru memanggil siswa satu persatu untuk maju kedepan kelas 
3) Siswa membaca dialog yang diberikan guru secara individu 
Menanya  
1) Setelah selesai membaca, Siswa menanyakan kepada guru tentang dialog 
yang sudah dibaca jika ada pertanyaan dengan bahasa target 
2) Guru menjawab pertanyaan siswa dengan menggunakan bahasa target 
3) Guru menanyakan tentang pronounciation siswa 
4) Guru menanyakan kepada siswa tentang dialog yang sudah dipelajari di 
dalam kelas  
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Mengeksplorasi 
1) Siswa membuat pernyataan tentang pelajaran dikelas  
Mengasosiasi  
1) Guru meminta siswa membuat dialog  tema tentang teks transaksional dan 
interpersonal secara berpasangan 
2) Siswa berlatih membuat dialog teks transaksional dan interpersonal secara 
berpasangan. 
Mengkomunikasikan 
1) Siswa mepresentasikan hasil kerjanya di depan kelas 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasil pembelajaran yang telah diterima 
2)  dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang sudah 
dilakukan 
3) Guru dan siswa merencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
Pertemuan ketiga 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
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3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
8)  
Kegiatan Inti (60 menit) 
Mengamati  
1) Siswa mengamati contoh dialog dan memahami isi dialog 
2) Guru memanggil siswa satu persatu untuk maju ke depan kelas 
3) Siswa membaca dialog yang diberikan guru secara individu 
Menanya  
1) Setelah selesai membaca, Siswa menanyakan kepada guru tentang dialog 
yang sudah dibaca jika ada pertanyaan dengan bahasa target 
2) Guru menjawab pertanyaan siswa dengan menggunakan bahasa target 
3) Guru menanyakan tentang pronounciation siswa 
131 
 
4) Guru menanyakan kepada siswa tentang dialog yang sudah dipelajari di 
dalam kelas  
Mengeksplorasi 
1) Siswa membuat pernyataan tentang pelajaran dikelas  
Mengasosiasi  
1) Guru meminta siswa membuat dialog  tema tentang teks transaksional dan 
interpersonal secara berpasangan 
2) Siswa berlatih membuat dialog teks transaksional dan interpersonal secara 
berpasangan. 
Mengkomunikasikan 
1) Siswa mempresentasikan hasil kerjanya di depan kelas 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasil pembelajaran yang telah diterima 
2) dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang sudah 
dilakukan 
3) Guru dan siswa merencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
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Pertemuan ke empat 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
Kegiatan Inti (60 menit) 
Mengamati  
1) Siswa mengamati contoh dialog dan memahami isi dialog 
2) Guru memanggil siswa satu persatu 
3) Siswa membaca dialog yang diberikan guru secara individu 
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Menanya  
1) Setelah selesai membaca, Siswa menanyakan kepada guru tentang dialog 
yang sudah dibaca jika ada pertanyaan dengan bahasa target 
2) Guru menjawab pertanyaan siswa dengan menggunakan bahasa target 
3) Guru menanyakan tentang pronounciation siswa 
4) Guru menanyakan kepada siswa tentang dialog yang sudah dipelajari di 
dalam kelas  
Mengeksplorasi 
1) Siswa membuat pernyataan tentang pelajaran dikelas  
Mengasosiasi  
1) Guru meminta siswa membuat dialog  tema tentang teks transaksional dan 
interpersonal secara berpasangan 
2) Siswa berlatih membuat dialog teks transaksional dan interpersonal secara 
berpasangan. 
Mengkomunikasikan 
1) Siswa mepresentasikan hasil kerjanya di depan kelas 
 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasilpembelajaran yang telah diterima 
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2) dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang sudah 
dilakukan 
3) Guru dan siswa merencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
Pertemuan ke lima 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
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Kegiatan Inti (60 menit) 
Mengamati  
1) Siswa mengamati contoh dialog dan memahami isi dialog 
2) Guru memanggil siswa satu persatu untuk maju ke depan kelas membaca 
teksnya 
3) Siswa membaca dialog yang diberikan guru secara individu 
Menanya  
1) Setelah selesai membaca, Siswa menanyakan kepada guru tentang dialog 
yang sudah dibaca jika ada pertanyaan dengan bahasa target 
2) Guru menjawab pertanyaan siswa dengan menggunakan bahasa target 
3) Guru menanyakan tentang pronounciation siswa 
4) Guru menanyakan kepada siswa tentang dialog yang sudah dipelajari di 
dalam kelas  
Mengeksplorasi 
1) Siswa membuat pernyataan tentang pelajaran dikelas  
Mengasosiasi  
1) Guru meminta siswa membuat dialog  tema tentang teks transaksional dan 
interpersonal secara berpasangan 
2) Siswa berlatih membuat dialog teks transaksional dan interpersonal secara 
berpasangan. 
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Mengkomunikasikan 
1) Siswa mepresentasikan hasil kerjanya di depan kelas 
 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasilpembelajaran yang telah diterima 
2) dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang sudah 
dilakukan 
3) Guru dansiswamerencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
Pertemuan keenam 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
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5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
Mengasosiasi  
1) Guru memberikan tema tentang teks transaksional dan interpersonal 
2) Siswa berlatih membuat dialog teks transaksioan dan interpersonal secara 
berpasangan 
Mengkomunikasikan 
1) Siswa mepresentasikan hasil kerjanya di depan kelas 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasilpembelajaran yang telah diterima 
2)  dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang sudah 
dilakukan 
3) Guru dansiswamerencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
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H. Penilaian 
Speaking Rubric Assesment 
Class: VIII D 
No The aspect evaluated Score Criteria 
1.  Pronounciation 4 Phonetically accurate 
pronunciation throughout. 
3 Occasional phonemic error, 
but generally comprehensible. 
2 Many phonemic error, many 
difficult to percieve meaning. 
1 Incomprehensible or no 
response. 
2.  Structure/grammar 4 No errors of morphology or 
syntax. 
3 Generally accurate structure 
occasional slight error. 
2 Error of basic structure but 
some phrase rendered 
correctly. 
1 Virtually no correct structures 
or no response. 
3.  Vocabulary 
 
4 Consistent use of appropriate 
word throughout 
3 Mirror lexical problem, but 
generally appropriate 
2 Vocabulary usually inaccurate 
except for occasional correct 
words. 
1 Vocabulary inaccurate 
throughout or no response. 
4.  Fluency 
 
4 Speech is natural and 
continues any pause 
correspond to those which 
might be made by native 
speaker. 
3 Speech is generally natural 
and continue, occasional slight 
stumbling or pause at 
unnatural points in the 
utterance. 
2 Some define stumbling, but 
manages to rephrase and 
continue 
1 Long pause, utterence left 
unfinished or no response. 
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No Nama Siswa NIS Criteria To Be Assesed 
Pronounciation (1-4) Structure/grammar 
(1-4) 
vocabulary(1-4) fluency(1-
4) 
Comprehension (1-4) 
1.         
2.         
3.         
4.         
5.         
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5.  Comprehension 
 
4 Logical and flowing, easy and 
effective communication, uses 
long turns. 
3 Understandable, effective 
communication in short turn. 
2 Clear but not on topic, very 
hesitant and brief utterances, 
sometimes difficult to 
understand 
1 Not on topic, little or no 
communication. 
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RENCANA PELAKSANAAN PEMBELAJARAN 
Sekolah  : SMP AL ISLAM 1 SURAKARTA 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : VIII/1 
Materi Pokok  :Transactional and Interpersonal Text (Experimental Class ) 
Alokasi Waktu : 6 pertemuan (12JP) 
A. Kompetensi Inti 
1. Menghargai dan menghayati ajaran agama yang dianutnya 
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 
peduli (toleransi, gotongroyong), santun, percaya diri, dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam dalam 
jangkauan pergaulan dan keberadaannya 
3. Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 
seni, budaya terkait fenomena dan kejadian tampak mata 
4. Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam 
sudut pandang/teori. 
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B. Kompetensi Dasar 
1.2 mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi internasional yang diwujudkan dalam 
semangat belajar. 
2.4 Menunjukkan perilaku tanggung jawab, peduli, kerjasama, dan cinta 
damai dalam melaksakan komunikasi transaksional dan interpersonal. 
3.8 Merespon makna yang terdapat dalam percakapan transaksional (to get 
thing done) dan interpersonal (bersosialisasi) sederhana secara alurat, 
lancar dan berterima untuk berinteraksi dengan lingkungan sekitar 
yang melibatkan tindak tutur meminta, menolak barang, mengakui, 
mengingkari fakta dan meminta dan memberi pendapat. 
C. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat: 
1)  merespon ungkapan meminta,memberi dan menolak jasa 
2) merespon ungkapa meminta,memberi dan menolak pendapat 
5. Materi Pembelajaran 
Percakapan-percakapan singkat memuat ungkapan-ungkapan berikut : 
1.   Vita is visiting his friend, Mel. At his time, Mela is in the bakyard 
of her house. (askingforhelp) 
Vita : Hi, Mela 
Mela: Hi, Vita 
Vita : What areyou doing? 
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Mela: I’m planting a tulip now. Can you helpme get the flower poto 
verthere, please? 
Vita :Yes, of course. 
2.   Monic has a new shoes and asked to Vina’s opinion about your 
shoes. (asking for someone opinion) Monic: Hi, Vina 
Vina: H, Monic. Wow, is it your new shoes, Monic? 
Monic: Yeah,you’re right. What’s your opinion about my 
shoes? Vina:In my opinion, it’s so beautiful especially the 
color’s of  shoes.  
 Monic: Oh, thankyou. 
3.   Tere is calling Bella and want to borrow a novel. (start, extend, and 
enda conversation in a telephone). 
Tere: 
(DialNumber) 
Bella:Hello. 
Tere:Hello. Could I speak to Bella? 
Bella: Yes, this is Bella.Who is 
speaking ? 
speaking? Tere:I am Tere. 
Bella: Hai Tere. What‟sup? 
Tere:I am calling to borrow your novel. May I  
borrow it?  
Bella: Yes, of course. 
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Tere: Thank you 
very much. Bella: 
You are welcome  
3) Metode 
Pembelajaran 
Community Language Learning 
4) Media, Alat dan 
Sumber 
Pembelajaran 
1. Media :Slide Presentation,White Board 
2. Alat   : Laptop LCD 
3. Sumber Belajar : Buku bahasa Inggris, Pegangan Guru Kelas 
8. 
5) Langkah-langkah 
Pembelajaran 
Pertemuan pertama 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru mengatur tempat duduk siswa 
3) Guru memperkenalkan diridan setelah itu siswa perkenalan satu 
persatu 
4) Guru memeriksa kehadiran siswa; 
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5) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
6) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  
dengan memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
7) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  
dasar  yang  akan dicapai;  
8) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai 
silabus. 
Kegiatan inti (60 menit) 
Mengasosiasi  
1) Guru memberikan tema tentang teks transaksional dan interpersonal 
2) Siswa berlatih membuat dialog teks transaksional dan interpersonal secara 
berpasangan 
Mengkomunikasikan 
1) Siswa mepresentasikan hasil kerjanya di depan kelas 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasilpembelajaran yang telah diterima 
2) dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang sudah 
dilakukan 
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3) Guru dansiswamerencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
Pertemuan kedua 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru mengatur tempat duduk siswa 
3) Guru memperkenalkan diridan setelah itu siswa perkenalan satu persatu 
4) Guru memeriksa kehadiran siswa; 
5) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses   pembelajaran;  
6) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan internasional;  
7) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
8) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan Inti (60 menit) 
Mengamati  
1) Siswa mengamati penjelasan guru tentang proses pembelajaran siswa 
dengan duduk melingkar 
2) Siswa mengamati contoh dialog yang diberikan guru 
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3) Siswa memulai percakapan dengan temannya menggunakan  
4) Guru berdiri diluar lingkaran dan memberikan pesan kedalam L2 
5) Siswa mengulanginya dalam L2 sambil direkam guru 
6) Masing masing siswa mengulangi makna yang sudah mereka katakan 
Menanya  
1) Setelah selesai, siswa berada pada fase refleksi, Guru bertanya kepada 
siswa bagaimana perasaannya belajar L2 
2) Siswa bebas bertanya apayang mereka belum faham 
Mengeksplorasi 
1) Ucapan atau dialog yang sudah di baca dimainkan lagi dan di 
terjemahkan kedalam L1 
Mengasosiasi  
1) Guru meminta siswa membuat setengah lingkaran dan men transkripan 
ucapan yang sudah direkam (L2) 
Mengkomunikasikan 
1) Siswa menulis materi yang sulit ke dalambuku catatan merekadan 
dijadikan sebagai bahan belajar dirumah 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasilpembelajaran yang telah diterima 
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2) dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang 
sudah dilakukan 
3) Guru dansiswamerencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
Pertemuan ketiga 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru mengatur tempat duduk siswa 
3) Guru memperkenalkan diridan setelah itu siswa perkenalan satu persatu 
4) Guru memeriksa kehadiran siswa; 
5) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses   pembelajaran;  
6) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan internasional;  
7) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
8) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
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Kegiatan Inti (60 menit) 
Mengamati  
1) Siswa mengamati penjelasan guru tentang proses pembelajaran siswa 
dengan duduk melingkar 
2) Siswa mengamati contoh dialog yang diberikan guru 
3) Siswa memulai percakapan dengan temannya menggunakan  
4) Guru berdiri diluar lingkaran dan memberikan pesan kedalam L2 
5) Siswa mengulanginya dalam L2 sambil direkam guru 
6) Masing masing siswa mengulangi makna yang sudah mereka katakan 
Menanya  
1) Setelah selesai, siswa berada pada fase refleksi, Guru bertanya kepada 
siswa bagaimana perasaannya belajar L2 
2) Siswa bebas bertanya apayang mereka belum faham 
Mengeksplorasi 
1) Ucapan atau dialog yang sudah di baca dimainkan lagi dan di 
terjemahkan kedalam L1 
Mengasosiasi  
1) Guru meminta siswa membuat setengah lingkaran dan men transkripan 
ucapan yang sudah direkam (L2) 
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Mengkomunikasikan 
1) Siswa menulis materi yang sulit kedalambuku catatan merekadan 
dijadikan sebagai bahan belajar dirumah 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasil pembelajaran yang telah diterima 
2) dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang 
sudah dilakukan 
3) Guru dan siswa merencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
Pertemuan ke empat 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru mengatur tempat duduk siswa 
3) Guru memperkenalkan diridan setelah itu siswa perkenalan satu persatu 
4) Guru memeriksa kehadiran siswa; 
5) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
6) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
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memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
7) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
8) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
Kegiatan Inti (60 menit) 
Mengamati  
1) Siswa mengamati penjelasan guru tentang proses pembelajaran siswa 
dengan duduk melingkar 
2) Siswa mengamati contoh dialog yang diberikan guru 
3) Siswa memulai percakapan dengan temannya menggunakan  
4) Guru berdiri diluar lingkaran dan memberikan pesan kedalam L2 
5) Siswa mengulanginya dalam L2 sambil direkam guru 
6) Masing masing siswa mengulangi makna yang sudah mereka katakan 
Menanya  
1) Setelah selesai, siswa berada pada fase refleksi,Guru bertanya kepada 
siswa bagaimana perasaannya belajar L2 
2) Siswa bebas bertanya apayang mereka belum faham 
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Mengeksplorasi 
1) Ucapan atau dialog yang sudah di baca dimainkan lagi dan di 
terjemahkan kedalam L1 
Mengasosiasi  
1) Guru meminta siswa membuat setengah lingkaran dan men transkripan 
ucapan yang sudah direkam (L2) 
Mengkomunikasikan 
1) Siswa menulis materi yang sulit kedalam buku catatan mereka dan 
dijadikan sebagai bahan belajar dirumah 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasilpembelajaran yang telah diterima 
2) dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang 
sudah dilakukan 
3) Guru dansiswamerencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
Pertemuan ke lima 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru mengatur tempat duduk siswa 
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3) Guru memperkenalkan diridan setelah itu siswa perkenalan satu persatu 
4) Guru memeriksa kehadiran siswa; 
5) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti 
proses   pembelajaran;  
6) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat 
dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan internasional;  
7) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
8) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
Kegiatan Inti (60 menit) 
Mengamati  
1) Siswa mengamati penjelasan guru tentang proses pembelajaran siswa 
dengan duduk melingkar 
2) Siswa mengamati contoh dialog yang diberikan guru 
3) Siswa memulai percakapan dengan temannya menggunakan  
4) Guru berdiri diluar lingkaran dan memberikan pesan kedalam L2 
5) Siswa mengulanginya dalam L2 sambil direkam guru 
6) Masing masing siswa mengulangi makna yang sudah mereka katakan 
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Menanya  
1) Setelah selesai, siswa berada pada fase refleksi, Guru bertanya kepada 
siswa bagaimana perasaannya belajar L2 
2) Siswa bebas bertanya apayang mereka belum faham 
Mengeksplorasi 
1) Ucapan atau dialog yang sudah di baca dimainkan lagi dan di 
terjemahkan kedalam L1 
Mengasosiasi  
1) Guru meminta siswa membuat setengah lingkaran dan men transkripan 
ucapan yang sudah direkam (L2) 
Mengkomunikasikan 
1) Siswa menulis materi yang sulit kedalam buku catatan mereka dan 
dijadikan sebagai bahan belajar dirumah 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasilpembelajaran yang telah diterima 
2) dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang 
sudah dilakukan 
3) Guru dansiswamerencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
Pertemuan keenam 
Pendahuluan  (10 menit ) 
154 
 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  
dengan memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya 
dengan materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  
dasar  yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai 
silabus. 
Kegiatan inti (60 menit) 
Mengasosiasi  
1) Guru memberikan tema tentang teks transaksional dan interpersonal 
2) Siswa berlatih membuat dialog teks transaksioan dan interpersonal 
secara berpasangan 
Mengkomunikasikan 
1) Siswa mepresentasikan hasil kerjanya di depan kelas 
Kegiatan akhir (10 menit) 
1) Guru dan siswa menyimpulkan hasilpembelajaran yang telah diterima 
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2)  dan siswa melakukan refleksi terhadap kegiatan pembelajaran yang 
sudah dilakukan 
3) Guru dansiswamerencanakan tindak lanjut pembelajaran pertemuan 
berikutnya 
6. Penilaian 
No The aspect evaluated Score Criteria 
1.  Pronounciation 4 Phonetically accurate 
pronunciation throughout. 
3 Occasional phonemic error, but 
generally comprehensible. 
2 Many phonemic error, many 
difficult to percieve meaning. 
1 Incomprehensible or no response. 
2.  Structure/grammar 4 No errors of morphology or 
syntax. 
3 Generally accurate structure 
occasional slight error. 
2 Error of basic structure but some 
phrase rendered correctly. 
1 Virtually no correct structures or 
no response. 
3.  Vocabulary 
 
4 Consistent use of appropriate 
word throughout 
3 Mirror lexical problem, but 
generally appropriate 
2 Vocabulary usually inaccurate 
except for occasional correct 
words. 
1 Vocabulary inaccurate 
throughout or no response. 
4.  Fluency 
 
4 Speech is natural and continues 
any pause correspond to those 
which might be made by native 
speaker. 
3 Speech is generally natural and 
continue, occasional slight 
stumbling or pause at unnatural 
points in the utterance. 
2 Some define stumbling, but 
manages to rephrase and continue 
1 Long pause, utterence left 
unfinished or no response. 
5.  Comprehension 
 
4 Logical and flowing, easy and 
effective communication, uses 
long turns. 
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Speaking Rubric Assesment 
Class: VIII E 
No Nama 
Siswa 
NIS Criteria To Be Assesed 
Pronounciation 
(1-4) 
Structure/grammar (1-4) vocabulary(1-
4) 
fluency(1-4) Comprehension 
(1-4) 
6.         
7.         
8.         
9.         
10.         
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3 Understandable, effective 
communication in short turn. 
2 Clear but not on topic, very 
hesitant and brief utterances, 
sometimes difficult to understand 
1 Not on topic, little or no 
communication. 
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APPENDIX 6. 
BLUE PRINT 
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Appendix 6 The Blue Print of Speaking Test 
The Blue Print of Speaking Test 
Competence 
Standart 
Construct 
 
Indicators instrument 
Speaking  Speaking  well 
including by 
correct 
pronounciation, 
grammar/structure, 
vocabulary, 
fluency, 
comprehension 
Students are able 
to: 
1. Use the 
correct 
pronounciati
on to speak. 
2. Use the 
correct 
grammar to 
speak. 
3. Use 
appropriate 
vocabulary 
to speak. 
4. Use the good 
fluency in 
speak. 
5. Present a 
transactional 
conversation 
with an 
adequate 
content to 
the topic that 
is given 
Present a transactional 
conversation orally in 
front of the class 
pairing with a good 
organization,consisting 
of goal and material. 
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Pre-test experimental class 
Instruction: 
 Prepare your self in 10-15 minutes. 
 Chooseyour friend as your partner. 
 Create a dialog with your partner by selecting one theme below : 
 If you have done, practice your dialog in front of class approximately 1-
3 minutes without text. 
1.   You have a new neighbor and you want to be acquainted with 
her.You will give a cake to your new neighbor. (accepting 
something) 
2.   Your pencil is broken and Mita wants to help you by buying a new 
pencil to you. (refusing for help) 
3.   Mitha will conduct a birthday party tomorrow and she invites you. 
But you Can’t come because you must study at home.(refusing an 
invitation) 
4.   Mona will make spaghetti but she doesn’t have a frying pan. She 
comes to my house and wants to borrow my frying pen.(asking 
permission) 
5.   Your sister will go to her friend’s party but she does not have  a nice 
shoes. She wants to borrow yours. (giving permission) 
6.   You are a new student in your school. You want to go to the library 
but you don’t know the location of thelibrary. Finally, you ask one 
of your friends to show the library. (asking for help) 
7.   You are in the market with your friend and want to buy some fruits. 
But you are very confuse to choose a nice fruits.(giving an opinion) 
8.   Your computer is broken down and you need some helps.You 
decide to ask your friend to repair the computer. (asking for help) 
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Post-test experimental class 
Instruction: 
 Prepare your self in 10-15 minutes. 
 Chooseyour friend as your partner. 
 Create a dialog with your partner by selecting one theme below : 
 If you have done, practice your dialog in front of class approximately 1-
3 minutes without text. 
1.   You have a new neighbor and you want to be acquainted with 
her.You will give a cake to your new neighbor. (accepting 
something) 
2.   Your pencil is broken and Mita wants to help you by buying a new 
pencil to you. (refusing for help) 
3.   Mitha will conduct a birthday party tomorrow and she invites you. 
But you Can’t come because you must study at home.(refusing an 
invitation) 
4.   Mona will make spaghetti but she doesn’t have a frying pan. She 
comes to my house and wants to borrow my frying pen.(asking 
permission) 
5.   Your sister will go to her friend’s party but she does not have  a nice 
shoes. She wants to borrow yours. (giving permission) 
6.   You are a new student in your school. You want to go to the library 
but you don’t know the location of thelibrary. Finally, you ask one 
of your friends to show the library. (asking for help) 
7.   You are in the market with your friend and want to buy some fruits. 
But you are very confuse to choose a nice fruits.(giving an opinion) 
8.   Your computer is broken down and you need some helps.You 
decide to ask your friend to repair the computer. (asking for help) 
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Pre-test control class 
Instruction: 
 Prepare your self in 10-15 minutes. 
 Chooseyour friend as your partner. 
 Create a dialog with your partner by selecting one theme below : 
 If you have done, practice your dialog in front of class approximately 1-
3 minutes without text. 
1.   You have a new neighbor and you want to be acquainted with 
her.You will give a cake to your new neighbor. (accepting 
something) 
2.   Your pencil is broken and Mita wants to help you by buying a new 
pencil to you. (refusing for help) 
3.   Mitha will conduct a birthday party tomorrow and she invites you. 
But you Can’t come because you must study at home.(refusing an 
invitation) 
4.   Mona will make spaghetti but she doesn’t have a frying pan. She 
comes to my house and wants to borrow my frying pen.(asking 
permission) 
5.   Your sister will go to her friend’s party but she does not have  a nice 
shoes. She wants to borrow yours. (giving permission) 
6.   You are a new student in your school. You want to go to the library 
but you don’t know the location of thelibrary. Finally, you ask one 
of your friends to show the library. (asking for help) 
7.   You are in the market with your friend and want to buy some fruits. 
But you are very confuse to choose a nice fruits.(giving an opinion) 
8.   Your computer is broken down and you need some helps.You 
decide to ask your friend to repair the computer. (asking for help) 
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Post-test control class 
Instruction: 
 Prepare your self in 10-15 minutes. 
 Chooseyour friend as your partner. 
 Create a dialog with your partner by selecting one theme below : 
 If you have done, practice your dialog in front of class approximately 1-
3 minutes without text. 
1.   You have a new neighbor and you want to be acquainted with 
her.You will give a cake to your new neighbor. (accepting 
something) 
2.   Your pencil is broken and Mita wants to help you by buying a new 
pencil to you. (refusing for help) 
3.   Mitha will conduct a birthday party tomorrow and she invites you. 
But you Can’t come because you must study at home.(refusing an 
invitation) 
4.   Mona will make spaghetti but she doesn’t have a frying pan. She 
comes to my house and wants to borrow my frying pen.(asking 
permission) 
5.   Your sister will go to her friend’s party but she does not have  a nice 
shoes. She wants to borrow yours. (giving permission) 
6.   You are a new student in your school. You want to go to the library 
but you don’t know the location of thelibrary. Finally, you ask one 
of your friends to show the library. (asking for help) 
7.   You are in the market with your friend and want to buy some fruits. 
But you are very confuse to choose a nice fruits.(giving an opinion) 
8.   Your computer is broken down and you need some helps.You 
decide to ask your friend to repair the computer. (asking for help) 
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APPENDIX 8 
Inter rater reliability 
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Inter Rater Reliability in Scoring Speaking Test 
Annotation : 
1. P1: the pronounciation score related by rater 1 
2. P2: the pronounciation score related by rater 2 
3. G1: the grammar score related by rater 1 
4. G2: the grammar score related by rater 2 
5. V1: the vocabulary score related by rater 1 
6. V2: the vocabulary score related by rater 2 
7. F1: the fluency score related by rater 1 
8. F2: the fluency score related by rater 1 
9. C1: the comprehension score related by rater 1 
10. C2: the comprehension score related by rater 2 
 
The Speaking Score of the Students Pre Test in Control Class by rater 1 
(the researcher) and rater 2 (Farida Hayati, S.Pd as the English teacher) 
No Category Total score Final 
score P1 P2 G1 G2 V1 V2 F1 F2 C1 C2 
1.  3 3 3 2 2 2 3 3 3 3 
27 68 
2.  3 4 3 2 2 3 2 2 3 2 26 72 
3.  3 3 3 3 2 2 3 3 3 3 28 74 
4.  2 2 2 3 3 2 2 2 3 2 23 58 
5.  3 3 3 3 3 3 2 3 3 2 28 70 
6.  2 2 2 3 2 3 2 2 3 2 23 58 
7.  3 2 3 3 2 3 2 2 2 2 24 68 
8.  3 3 2 2 2 2 2 2 3 2 23 66 
9.  3 2 2 3 2 2 2 2 2 2 22 65 
10.  3 2 2 2 3 3 3 2 3 2 25 64 
11.  3 3 2 2 3 3 3 2 3 3 27 68 
12.  3 2 2 2 3 2 3 2 3 2 24 62 
166 
 
13.  3 2 2 2 2 2 2 2 3 2 22 54 
14.  2 2 2 3 2 2 3 2 2 2 22 65 
15.  2 2 2 2 2 3 2 3 3 2 23 62 
16.  2 2 3 3 2 3 2 2 2 2 23 62 
17.  3 2 3 2 2 2 2 2 2 2 22 55 
18.  2 3 4 2 2 2 2 3 2 2 24 60 
19.  2 2 2 3 2 2 3 2 3 2 23 58 
20.  3 2 2 3 2 3 3 2 2 2 24 60 
21.  2 2 2 2 2 3 2 2 2 2 21 53 
22.  3 4 2 2 3 2 2 2 2 2 24 65 
23.  3 2 4 2 3 2 2 2 2 2 24 67 
24.  2 2 2 3 2 2 2 3 2 2 22 60 
25.  2 2 4 2 3 2 3 2 2 2 24 68 
26.  3 2 2 2 3 2 3 2 2 2 
23 
50 
Total 
68 62 65 63 61 62 62 58 65 55 621 1558 
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The Speaking Score of the Students Post Test in Control Class by rater 1 
(the researcher) and rater 2 (Farida Hayati, S.Pd as the English teacher) 
No Category Total 
score 
Final 
score 
P1 P2 G1 G2 V1 V2 F1 F2 C1 C2   
1.  3 3 3 2 3 3 3 3 3 3 29 70 
2.  3 2 2 3 3 3 3 3 3 3 28 76 
3.  3 2 3 3 3 3 2 3 3 3 28 72 
4.  3 3 3 3 3 3 2 3 2 2 27 65 
5.  3 3 2 3 3 2 3 3 3 3 28 70 
6.  2 3 3 3 2 3 3 3 2 3 27 66 
7.  3 3 3 3 3 3 3 2 3 3 29 68 
8.  3 3 3 3 2 3 3 3 2 3 28 60 
9.  3 3 3 3 3 2 3 2 3 3 28 70 
10.  3 3 2 3 3 3 3 3 2 3 28 67 
11.  3 3 3 3 3 3 3 3 3 3 30 70 
12.  3 3 3 3 3 3 3 2 3 3 29 71 
13.  3 3 3 3 3 3 3 3 3 3 30 64 
14.  2 3 3 2 3 3 3 3 3 3 28 68 
15.  3 3 3 3 3 3 3 3 3 2 29 73 
16.  3 3 3 3 3 3 3 3 2 2 28 68 
17.  3 2 3 3 3 3 2 3 3 3 28 70 
18.  3 3 2 3 4 3 3 3 3 3 30 74 
19.  3 3 3 3 3 2 3 3 2 3 28 70 
20.  3 2 3 2 2 3 3 3 3 3 27 68 
21.  3 2 3 3 3 3 2 3 3 3 28 70 
22.  3 2 3 3 3 3 3 2 2 3 27 64 
23.  3 3 3 3 2 3 2 2 3 3 27 68 
24.  3 3 3 2 3 2 3 3 3 3 28 68 
25.  3 3 3 3 3 2 3 2 3 3 28 72 
Total  76 72 73 74 75 73 72 72 71 75 733 1765 
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Inter Rater Reliability in Scoring Speaking Test 
Annotation : 
1. P1: the pronounciation score related by rater 1 
2. P2: the pronounciation score related by rater 2 
3. G1: the grammar score related by rater 1 
4. G2: the grammar score related by rater 2 
5. V1: the vocabulary score related by rater 1 
6. V2: the vocabulary score related by rater 2 
7. F1: the fluency score related by rater 1 
8. F2: the fluency score related by rater 1 
9. C1: the comprehension score related by rater 1 
10. C2: the comprehension score related by rater 2 
 
The Speaking Score of the Students Pre Test in Experiment Class by rater 
1 (the researcher) and rater 2 (Farida Hayati, S.Pd as the English teacher) 
No Category Total 
score 
Final  
score 
P1 P2 G1 G2 V1 V2 F1 F2 C1 C2   
1.  2 3 2 3 2 2 3 2 2 3 24 70 
2.  2 3 2 3 3 2 2 3 2 3 25 80 
3.  2 2 3 2 3 3 3 3 3 2 26 74 
4.  2 3 4 3 3 2 2 2 3 2 26 60 
5.  2 3 2 3 3 2 3 3 3 2 26 71 
6.  2 3 2 2 3 3 3 3 3 2 26 65 
7.  2 2 3 2 3 2 2 3 2 3 24 70 
8.  3 3 2 3 3 3 3 2 3 3 28 65 
9.  3 2 3 2 3 3 3 2 3 2 26 65 
10.  3 2 3 3 3 2 3 2 2 3 26 68 
11.  3 3 2 3 3 3 2 3 3 3 28 70 
12.  2 3 2 3 3 3 2 3 3 2 26 68 
13.  3 3 3 3 2 3 3 3 3 2 28 55 
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14.  3 3 3 3 3 2 3 3 2 2 27 72 
15.  2 3 2 3 2 3 3 2 3 2 25 66 
16.  3 2 3 3 3 3 2 2 3 2 26 71 
17.  3 2 3 3 2 2 3 2 3 2 25 62 
18.  3 2 2 3 3 3 2 2 3 3 26 70 
19.  3 2 2 3 3 3 3 3 2 3 27 56 
20.  4 2 2 2 3 3 2 3 3 2 26 70 
21.  3 3 3 3 2 3 3 2 2 3 27 72 
22.  3 2 3 3 2 3 3 2 3 2 26 69 
23.  2 3 3 2 2 3 3 2 2 2 24 67 
24.  2 2 2 2 2 3 2 3 3 2 23 60 
25.  2 3 3 2 3 3 3 3 3 2 27 69 
26.  3 2 3 2 3 3 2 3 3 2 26 68 
Total 67 66 67 69 70 70 68 66 70 61 674 1689 
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The Speaking Score of the Students Post Test in Experimental Class By Rater 1 
(the researcher) and rater 2 (Farida Hayati as the English Teacher) 
No Category Total 
score 
Final 
score 
 P1 P2 G1 G2 V1 V2 F1 F2 C1 C2 
1.  4 3 3 3 3 3 2 3 3 3 30 72 
2.  3 3 3 3 4 3 3 3 4 3 32 80 
3.  3 4 3 3 3 3 3 3 3 3 31 73 
4.  3 3 3 3 3 3 3 4 3 3 31 72 
5.  3 3 4 3 4 3 3 3 3 3 32 72 
6.  3 3 3 3 3 3 3 4 4 3 32 68 
7.  2 3 3 3 3 3 3 3 3 3 29 71 
8.  3 3 3 3 4 3 3 4 3 3 32 70 
9.  3 3 3 3 3 3 2 3 3 3 29 72 
10.  3 3 3 4 3 3 3 3 4 3 32 74 
11.  3 3 3 3 3 3 3 4 3 3 31 72 
12.  3 3 3 3 3 3 3 3 3 3 30 75 
13.  3 3 3 3 3 3 3 3 3 3 30 70 
14.  3 3 3 4 3 3 4 3 3 3 32 73 
15.  2 3 3 3 3 3 3 2 3 3 28 82 
16.  3 3 3 2 3 3 3 3 3 3 29 74 
17.  3 3 3 3 3 3 2 3 3 3 29 79 
18.  3 3 3 3 3 3 3 3 3 3 30 76 
19.  3 3 3 3 4 3 3 3 4 3 32 77 
20.  3 3 3 3 3 3 4 3 3 3 31 74 
21.  2 3 3 3 3 3 3 3 4 3 30 73 
22.  3 3 3 3 3 3 3 2 3 3 29 70 
23.  3 3 3 3 3 3 3 3 3 3 30 71 
24.  2 3 3 3 3 3 3 3 3 3 29 78 
25.  3 3 3 4 3 3 2 3 3 3 30 72 
26.  3 3 3 2 3 3 3 3 3 3 29 73 
Total  75 79 79 79 82 78 76 80 83 78 789 1876 
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APPENDIX 9 
EXPERT JUDGMENT 
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THE RESULT OF EXPERT JUDGEMENT 
After examining the Speaking test as an instrumentof the research entiteld 
“The Effectiveness of Using Community Language Learning (CLL) to Teach the  
Student’s Mastery of Speaking Ability for Transactional Conversation (An 
Experimental Study on the Eighth Grade of SMP AL-ISLAM in the Academic 
Year of 2017/2018)” that arranged by: 
Name  : Khusna Fauziyah 
NIM  : 143221080 
Faculty : Islamic Education and Teacher Training 
Department : English Education 
Instutution : IAIN Surakarta 
By these, I am 
 Name  : Dra. Hj. Woro Retnaningsih, M.pd 
 NIP  :196810171993032002 
 Job Position : English Lecturer 
Clarify that the Speaking test used in this research is valid and give suggestion to 
correct it as follow: 
 ............................................................................................................................... .... 
 ............................................................................................................................... .... 
 ............................................................................................................................... .... 
 ............................................................................................................................... .... 
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Appendix 11. 
STUDENT’S ACTIVITIES 
 
 
 
 
 
 
 
THE EXPERIMENTAL CLASS 
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THE CONTROL CLASS 
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APPENDIX 12. 
LETTER PERMISSION 
 
 
 
 
 
 
 
